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ABSTRACT

PROBLEM

A need existed in the Commonwealth of Massachusetts for the formation

of a central office or clearing house for trio receipt and exchange of

ideas and information that would assist school personnel to understand

the changes being sought by youth in the Commonwealth relative to the

rights and responsibilities of young people.

The purpose of this study is to show the reactions occurring

within public school districts in the Commonwealth of Massachusetts

relative to the objectives sought by the youth of this state.

These oNectives are:

1. To eliminate the alienation which presently exists

between adults and young people.

2. To seek out innovative methods and a means of

instituting a joint effort of experiences which would

lead toward a better understanding of the needs of

young people in todaylc society.

3. To generate in young adults an awareness of the

complexities of an adult society.

4. To generate in adults a sense of respect for the

talents and energy of young people.

5. To work jointly toward building a bettor and stronger

educational community.
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PROCEDURE

Too hundred and thirty school board chairmen, superintendents,

and principals were issued questionnaires pertaining to the rights

and responsibilities movement. These educators and managers represented

the bulk of the hi el school communities throughout the Commonwealth of

Massachusetts.

School board chairmen, superintendents, and principals were asked

through those questionnaires how they felt toward the youth movement

in its attempt to share in the educational process through involvement

at the high school level. Many of the questions asked originated from

a document on the Humanization Guidelines for Education prepared by the

Youth Advisory Council of Massachusetts. The remaining questions dealt

with the rights and responsibilities movement and its effect an the

various individuals polled relating to their area of governance. Subjects

covered ranged from the communication gap existing between students and

.adults to sensitivity training for young people and the school faculties

throughout the Commonwealth, as well as shared responsibilities in the

operation of the school and the tenure question of teachers and

administrators. A tabulation of responses is shown for each part of the

questionnaire and a comparison of all responses is also shown.

RESULTS

The findings of the study indicate that the school board chairmen,

superintendents, and principals of the school systems of Massachusetts

are indeed concerned with the future course of education and tho

students' role in shaping a relevant and sound education for the

hundreds of thousands of young people who will experience the challenge
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of high school life in the years ahead. The results of the questionnaire

point out the need of all our high schools to dovelop programs for the

terminal student and to upgrade the present curriculum in order to make

learning relevant to today's youth, in today's society. The respondents

indicated their willingness to listen to the desires of youth and attempt

to implement reasonable and mutually agreed-upon programs that will

help students to relate to today's world.

CONCLUSIONS

The study, revealed that school board chairmen, superintendents,

and principals are providing the youth of Massachusetts a moans for

shared experiences in education through participation of representatives

on school committees, involvement with the high school curriculum, and

the formation of student - faculty councils which acs, as a sounding

board between the students and a school's administration. These

overseers of education are recognizing that the youth of this

Connonwealth are creative and have a great deal to contribute to the

educational process. They are cautiously attempting to bridge the

generation gap in order that a better and stronger educational system

can bo realized.

IMPLIOATIOnS

The findings of this study indicate that high school students in

the public schools of Massachusetts are becoming more involved each

year in their on education. It appears that what we must do in the

field of education is to recomize the fact that many young people have

a groat deal to contribute to the educational process. We must realize



that the youth of Massachusetts are much brighter and have much more to

contribute to society than their counterparts twenty years ago. We

must, therefore, involve the youth of this Commonwealth to a greater

degree in determining their future if we are to improve education, and

if we are to discover new techniques in training young people to take

their places in society.
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CHAPTER I

THE STUDY: ITS PURPOSE AND JUSTIFICATION

One of the major forces affecting education in our nation is

student activism. For the past few years each state in the country

has experienced a wave of activism which has influenced both students

and teachers alike. Indeed, students are advocating a most dynamic

concept which is a more active and meaningful role in the process of

education. Throughout the Commonwealth of Massachusetts and in our

nation, ways and means are being sought to discover how the student

climate can be improved through increased attention to student

development. These methods center about the inclusion of students

in the decision-making process and the involvement of students as

producers of educational programs and services.
1

Statement of the Pro_ blem. Several preliminary efforts to

accommodate student activists were produced in recent years, In

1969, the Commissioner of Education in the Commonwealth of

Massachusetts, Dr. Neil V. Sullivan, created a Youth Advisory

Council composed of about flirty students from public and non-public

schools throughout the Commonwealth to meet with him and advise the

1Donald G. Ferguson, "Student Involvement: A Working Paper,"
Eric Reports, (Bethesda, Maryland: Leasco Information Pv.oducts
Incorporated, February, 1971), pp. 1-10.

- 1 -
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Chief State Officer as to their educational needs and concerns.
2

This study of student rights and reepons4lAlities in the Commonwealth

of Massachusetts 1 4s designed to help others to gain a clearer view of the

attitudes and reactions of school personnel within our state towards the

rights movemert.

Before Dr. Sallivan, students did not have an outlet through which they

could rake suggestions and voice opinions. Now, however, through the

creation of the Youth Advisory Council, under the Bureau of Civic 2ducation,

a clearing house has been established whore students are able to disseminate

their ideas thInughout the Commonwealth. 'finis clearing houso meets many of

the needs, on a preliminary level, for the exchanges of inforration and

ideas which would assist school personnel to understand the changes being

sought by youth.3

Several other studies have been made to determine the general opinion

. of students and educators of their own roles in the d '-cision-making process

of schools. In a study conducted in the 1970's by the Center for Research and

Education in American Liberties at Columbia University, they found that

students were denlanding participation in decision-making in their shools

that were studied. They wore asking to be allowed to do what citizens do

in a democratic government, to organize and develop the rules they live by.

-The Commissioner of Education's Youth Advisory Council, .C11;zitrtga
In Action Pro,,,-,.71, (!iosten, :!assachusetts: Dopartnont of aluottica
Publication, %;nuary 5, 1971), pp. 1-3,

'Bono J. Bouchard Jr.. at 22e:r2=a,at
=P11411:12-nc.:22a!mary (BoLiton, :-:assachusotto:

PUblitation, juiy, 1971), pp. 1-2.

41rlene "What Do Students Rca
Vol. 6D (April, 1;:71), p. 57.

Lc. cAr4cr!

Vaprnt of lutaiion

12y hnt," TcdnvIc Educati on,
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Again, the trend of youth-wanted participation and utilization of

school authority is well-known. According to the Department of Education

study, the problems in Massachusetts appear to be the alienation of youth

from the adult world of decision-making, the lack of shared experiences

and understanding between the generations, and the lack of understanding

by adults of the vigor and creativity of youth.5

This brief summary of developments in Massachusetts has revealed

that the student rights and responsibilities movement has already had

an effect upon public education. However, while there is action among

the upper echelon of the State Board of Education, what would seem to be

very much needed is direct action where it counts-on the school board

and the principal lo7al. Action at this level would be more directly

translated into action upon the students, allowing them to direct much of

the focus upon their own education.

Purpose cf the Study. The purpose of this study concerns administrators

and school-board members; and its focus is to that lengths, ii any, are

administrators and school-board members willing to go to satisfy a concerned,

restless youth in a changing society and further to adequately assess the

impact and relevance of the youth movement in this Commonwealth.

Source of the Study.. Professional magazines have included articles

relative to the student movement on rights and responsibilities in the

United States and some philosophic texts have been written relative to

the now generation of students. Little has been written, however, about

the student's right to participate in his school's decision-making process.

5Bouchard, p. 2.



With the advent of a new Commissioner of Education in Massachusetts,

a man who is receptive to the questioning of young people, youth have

gained an opportunity to show the people of the Commonwealth that they wish

to express their feelings about elumtion.
6

The Youth Advisory Council has otlined five objectives to be pursued

throughout the Commonwealth of Massachusetts. These objectives are:

1. To involve young people and adults in a joint
investigation of the factors which tend to
alienate them.

2; To promote the respect and understanding between
the generations needed to overcome these
obstacles through a variety of innovative
procedures and shared experiences.

3. To generate in adolescents an awareness of the
complexities of an adult society.

4. To generate in adults a sense of respect for
adolescent vigor and creativity.

5; To lay the foundation for a partnership of the
two generations for purposes of building a
better educational community.?

As a result of these objectives, articles have been written for the

Youth Advisory Council in the State Department of Education as wales

the "Preamble" guidelines and the "General and Specific Goals"8 of the

Youth Council which provide information on the effect of the youth movement

6The Commissioner of Education's Youth Advisory Council, Guidelines
for Student RiPhts and Responsibilities, (Boston, Massachusetts, Department
of Education Publications April, 1971 , p. 1.

?Bouchard, pp. 2-3.

8The Commissioner of Education's Youth Advisory Council, humaniiration
Guidelines for Education, (Boston, Massachusetts, Department of Education
Publication, Eay, 1971), pp. 1-10.
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in the Commonwealth of Massachmsetts.9

Justification. According to Guidelines for Student 1113)_Its and

Responsibilities, there is an indication that the Massachusetts Association

of Secondary School Principals is responding to Dr. Neil V. Sullivan's

document."

On November 9, 1971, the Massachusetts Secondary School Principals'

Association issued a position paper dealing with this youth movement. It

was distributed to all the high schools in the Commonwealth of Massachusetts.

Its purpose was to offer an addenda to most of the proposals made by the

Youth Advisory Council in order that high school committee members in all

towns would be provided with added confidence in and potential for the

speedy dovelopment toward implementation of student rights and

responsibilities.11

Elizabeth Koontz has indicated that there is a movement towards

student rights taking place in this country to the point where its

ramifications will bo far reaching and future history will be changed12

This movement, as noted by Mrs. Koontz, should have ramifications

for those people primarily responsible for the utilization of student

activities. Principals and other educators, who comprise the immediate

9The Commissioner of Education's Youth Advisory Council, Guidolinos
for Studont Rights and Responsibilities, p. 2.

!ODr. Neil V. Sullivan, Guidelines for Student RiRhts and Responsibilities,
(Boston, Massachusetts: Department of Education Publication, Yarch,
pp. 1-6.

liMassachusetts Secondary School Principals' Association, Stu, dent Rights
and 122scsibilitiess A Postion Paper, (Boston, Massachusetts Secondary
School Principals' Association Publication, November, 1971), pp. 5-6.

12Elizaboth Duncan v.00ntz, "New Priorities and Old Prejudices," Today's
Education, Vol. 60 (larch, 1971), Mt 25-26.
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ruling force of our Commonwealths schools, should be the ones that are

the most fully aware of this upsurge of student interest. Student interest

in their own education is an acknowledged fact, and the scope of this study

is to see how well, and to what extent, the principals and other primary

educators of our Commonwealth have recognized this force.

;Cope of the Study. There are 394 school districts in the Commonwealth

of Massachusetts. Of this number, 181 encompass grades one through twelve.

There are twenty-nine regional districts with grades seven through twelve,

eleven with grades nine through twelve and nine with grades one through

twelve.13

This study concerns itself with those public school districts which

encompass a high school complex. In view of the above, the study involved

230 board chairmen, superintendents, and principals of these districts.

Thus the research population consisted of 690 "self-selected respondents,"

who were concerned with education. A total of eighty-eight school board

chairmen, 108 superintendents and 102 principals replied to the

questionnaire which represents a 43.1% return of those educators who

were sampled.

Assumptions,. It is assumed that there is a diversity of thougnt

and opinion regarding the best method which may be utilized to provide

a meaningful environment for learning for the thousands of students who

will pass through our educational institutions in the years ahead. The

following assumptions were made in connection with this study:

1. High school students need and want meaningful
change to transpire in our society.

13
See Appendix C. p. 129.



2. The Commissioner of Education and his staff are
receptive to the youth movement in the Commonwealth
of Massachusetts.

3. Very little material has been published relating to
the rights and responsibilities movement in the
Commonwealth of Massachusetts.

4, The rights and responsibilities movement is in its
early stages in the Commonwealth of Massachusetts.

5. The questionnaire is a valid tool to measure an
individual's attitude and opinions towards student
rights and responsibilities.



CHAPTfft II

LITERATURE AND RELATED RESEARCH

An investigation of the literature on the student rights and

responsibilities movement in this country and the Commonwealth of

Massachusetts revsals that there have been many articles and court

decisions relative to what can or cannot be done by both the student

and school administrators in the exercise of rights. However, despite

this wealth of information, nothing has been written relative to the

movement's effect on the schools of Massachusetts. A study of the

literature and laws therefore serves to substantiate the fact that

an in-depth examination of the movement on rights and responsibilities

is a worthwhile project.

Studont Rights a_ nd the Lem. On June 13, 1866 the Fourteenth

Amendment was proposed by resolution to the Congress of the United

States,
14

This amendment, perhaps above any others, has proved to

be most helpful to the youth movement in this country. Based upon

this amendment, specifically Section I, students claim that th ©y

have been denied rights which wore provided them in the first ten

14plo
p*.elFtmtion of Tndonondepce and the Constitution of the

United titnn of ATf-ricav (Wash3nr!;ton, D. C.: Government Printinr
Cffico, 90th Con;ress. 2nd Session, House Document No. 268, 1968),
P. 34.
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amendments to the Constitution of tho United States.
15

It is significant that the First Amendment (made applicable to

the states by the Fourteenth Amendment) forbids Congress to enact any

law respecting the establishment of religion or prohibiting the free

exercise of religion and also guarantees the rights of free speech,

assembly and petition.
16

The Fifth Amendment guarantees among other

things that an individual shall not be deprived of life, liberty or

property without due process of law.17 The Tenth Amendmeil.;, is significant

in that any powers not specified by the United States Constitution nor

prohibited by it to the states are therefore reserved for the state or

to the people.
18

Many people in this country who argue their cases for the rights

and responsibilities of students relative to their role in education

have relied upon these amendments. Courts have rendered decisions

applying these amendments to problems that have their origins in

the every day administration of schools.
19

As a result of these court

decisions, students no longer view education as an opportunity which

few in the world possess, but rather view the school as merely an

15C. A. Hollister and P. R. Leigh, "The Constitutional Rights
of Public School Students,"
Council, College of Education,
Oregon, February, 1971),

13,111F±tin, Vol. 14 (Oregon School Study
Cniversity of Oregon at &gene,

pp. 1-4.

16Constitut1on, p. 31.

lkenstitution, p. 31.

18Constitution, p. 32.

19Lee O. Garber, "20 Years in Retrospect," Natlonts Schools,
Vol. 88 (Doccmber, 1971), pp. 54-55.



10

oppressive force which deprives thorn of their freedom."

Although there are many court decisions dealing with the freedom

of youth, one stands out as most significant in the rights movement

and that is the Gault decision in Arizona in 1967. This resulted in

the most far-reaching change in the juvenile court movement in its sixty-

eight year history. Gerald Gault, an Arizona juvenile, had been

committed to the industrial school under the juvenile code of Arizona.

No appeal was permitted under the Arizona juvenile code. This code

was held to violate the due process clause of the Fourteenth Amendment

to the Constitution of the United States for failing to provide

adequately for notice of hearings, right to council, right of

confrontation and cross-examination of witnesses, and the exercise of

privilege against self-incrimination.21 "The In Re Gault decision

set the stage throughout this country for students to seek rights which

they believed they were entitled to have."22

Massachusetts is no exception when it cones to the rights movement

of young adult:). Beginning with the dress code in all schools, students

were successful in considerably modifying established dross codes

"Hollister and Leigh, p. 1.

21Chestor Nolte, Guido to School Law. (West Nyack, New York:
Parker), p. 72.

2John M. Shaw, Professor, Lecturer on Legal Aspects of School
Administration, Ed. 569G, Bridgewater State College, Bridgmater,
Massachusetts. Notes taken by John J. Prink°, February 10, 1970.



throughout the Commonwealth. This success in modification came in the

years after the Supreme Judicial Court of Massachusetts ruled in favor

of the school committee in Attleboro, Massachusetts, in 1965. The case

in point was Leonard v. The School Committee of Attleboro 202 N. E. 2d.

468 Mss, 1965. The question was whether the restrictive rule on haircuts

infringed on parents' rights to govern the appearance of their children..

The court at that ruling, however, upheld the school board policy in

stating in part that, "The rights of other students and the interest of

teachers, administrators, and the community at large in a well-run and

efficient school rystem are paramount."23

Cases, however, that arose relative to a student's hair or beard

after the Gault decision favored students over the ruling body of

school committees and the school administration. A case in point is

the Civil Action No, CA 70W in which Stephen Benjamin, a minor, sought

relief from the imposition of hair regulations enforced by the policy

of the Whitman-Hanson Regional School Committee of Whitman, 2hssachusetts.24

Judge WYzanski ruled in favor of student rights in the case of hair,

23:4. Chester Nolte, Fotnp1 T. An Action: 101 1122:Ncisions
with Guidnlirxs for Afrlini:trats, k4ost Nyack, hew York:
Parker kliTfishing Company Inc., 1911j, I), 125.

2C, J. Itmanski, Final Jud7nnent, "Civil Action No. 7044"
(United States District Court, District of Massachusetts, Juno 16,
1970).
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citing the Richards v. Thurston cases in Massachuetts.
25

In that

decision, in which relief was sought through bypassing the state courts,

Judge Wyzanski indicated that the right to wear one's hair as he pleases

is, in a sense, a freedom of expression which cannot be denied since it

helps members of the younger generation to relate to their own peer group.

Such identification in turn gives them an opportunity to reject the

customs and values of some of the older generation, their right under

the Constitution of the United States.26

There have been many landmark cases throughout the recent history

of this country in which students have asserted their rights under the

Constitution. The Supreme Court was specific in its decision of

Tinker v. Des Moines Committee School District.
27

The student is a

"person" as defined by the Constitution and being such, ho possesses

fundamental rights which the state, including boards of education,

must respect. 28 The Tinker case is a landmark case which challenges

the enforcement of a regulation prohibiting the wearing of black

25C. J. Wycanski, Chief Jude, "Third Supplementary Opinion,"
Richards v. Thurston, CA No 69-993, (United States District Court,
District of Massachusetts, October 6, 1969), p. 1.

26Wyzanski, "Third Supplementary Opinion," Richards v. Thurston, p. 1.

27Madeline Remmlein and Martha Ware, S^1,nol Law, "Control of
Pupil Conduct," Tinker v. Des oines Indepenoent Community School
District et al, 393 U. S. 503 (1969),(ranvi1lo, Illinois: Interstate
Printers and Publishers Incorporated, 1970), pp. 312-317.

28Hollister and Leigh, p. 1.
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armbands in a public school.
29

A group of students was reprimanded for

wearing armbands in protest of the Viet Nam War. The rights of students

were upheld by balancing the right of symbolic speech by students with

the responsibility of school authorities to promulgate and enforce

reasonable rules and regulations as long as the education of all the

students is not materially disrupted." The United States Supreme

Court held in the Tinker case that, "The wearing of armbands by students

was symbolic speech akin to 'pure speech' and therefore must be

protected."31

Decisions of this nature in the United States have given students

the ammunition to press for their rights in many other aspects of

school life in the public schools throughout this nation and in the

Commonwealth of Massachusetts.

Petitions have been heard in courts throughout the country

dealing with freedom of expression, personal appearance, codes of

behavior, student government, the student press, the right of

petition, and drugs.32 All of these areas have been challenged by

students in their pursuit of rights within the educational system.

29Nolte, ehool Law in Action, pp. 63-64.

"Rommlein and Nara, p. 317.

31Nolte, School IAw in Action, p. 64.

32Robert W. Ackerly, The Poasomblo a.:erclse of hathattm
(Washington, D. C.: National Association of Secondary School
Principals, 1969), pp. 7-19.
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In view of the multitude of court decisions relative to the

petitions mentioned, the National Association of Secondary School

Principals was encouraged to issue a booklet entitled, The reasonable

7tcercise Autherit7. Owen B. Xiernan, a former Commissioner of

Education in Nassachusetts and now 2xecutivs Secretary of the National

Association of Secondary School Principals, stated in the foreword that,

"since we recognize the fact that courts adapt to changing conditions,

it is imporative that adninictrators of public systems be kept up to

date on pertinont decisions from all courts up to and including the

United States Supreme Court."33

The Natie :.al Association of Secondary School Principals has made

school authorities aware that student populations throughout this

country have become elements which must be dealt with when planning

tho total educational operation of the schoo1.34 In their bulletin

announcing the 1972 convention in Anaheim, California, the theme of which

will be "The 1Zow World of Sdueation," 11. Hobart ::illsaps, President, has

stated that, "Our plans and our programs reflect e concerned organization

now notivated, not by thoughts of its on preservation, but by the sure

knowledgo that only through increasing educational opportunities for all

youth end through improving our schools at all levels can wo find hope

for tonorrou."35

33Ackerly, p. v.

34Ackerly, pp. 1-7.

35% Fobart Eillsaps, The nAS3P Cenwmtion ?1,11ntin, Vol. 56
("::ashington, D. C.: National Association of Secondary School Principals,
1971), p. 1.
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Improvement, according to the youth of Massachusetts. means

involvement, and this is the goal toward which the youth movement is

moving in seeking to become a functioning part of the educational

system.36 The editors of School Minactement said, "Today when a student

says tyou cantt do that to me, Itve got my rights. .t be careful.

He does have his rights. He probably knows exactly what they are, and

if you infringe on them, hetll more than likely haul you into court."37

It is important that administrators and school personnel understand the

law as it applies to student rights and responsibilities.38

The Responsibility Fhetor. There have been many articles written

about student rights and very few on the second half of the balancing

scale which the Massachusetts Secondary School Principals Association

has referred to as responsibility.

The ultimate gain to be achieved from the rights and

responsibility movement would appear to be the improvement of

education. It is essential that people be involved in the decision-

making process that will ultimately and importantly affect their lives.

People, including students, would naturally be more loyal to policies

and processes which they had important responsibility in determining."

36Selivan. Guidolines, p. 5.

37"Student Dissenters and the Law," Schnol Yanaremont. Vol. 12,
(November, 1968), p. 60.

38"Student Dissenters and the Law," p. 61.

"Bernard McKenna. "Studrwit Unrest: Some Causes 2nd Cures,"
The NASFP tj, Vol. 55, (February. 1971), P. 37.
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In August of 1969, the Montgomery County Board of Education in

Reekville, Maryland adopted a policy toward student involvement in the

educational process of its school system. It stated that one of the goals

of school systems throughout the United States is the development in

students of an appreciation of the democratic way of life.
40

Many

factors must be considered such as age, maturity and standards of a

community before students are given the, privilege of exercising rights in

the school setting. The board, however, stated that, "The mature exercise

of rights and privileges demands the axercise by adults and students alike

of the concomitant responsibility to respect the rights of others and to

respect legally constituted authority."
41

The Evanston Township High School in Illinois, in its policy on

student expression, has placed the responsibility for student illvolvement

in the laps of the students themselves, indicating that if they wish

to be granted rights within the educational system then they also in

turn must accept the responsibility of their actions and contributions.42

In Portland, Oregon the school board, in its policy, stated that,

"Student government shall be so organized as to provide construeUve

participation of students in those school matters for which they can

P. Paul Price, ©t al, Student Activism: Ad Hoe Cormittee, Report_,
(New Jersey: New Jersey Stat© Federation of District Boards of
Edueatiou at Trenton, January, 1970), p. 27.

41_
-Trice, et al, p. 28.

4 2Price, et al, pp. 33-37.



17

reasonably be expected to assume responsibility."
43

Responsibility has been defined by Carl J. Dolce as the, "freedom

to experience consequences of actions.
"44

The implication appears to

be tha' drastic changes must come about relati'm to the old doctrine of

in loco parentis if students are going be allowed rights in their

educational development.

On November 9, 1971, the Nhssachusetts Secondary School Principals'

Association issued a position paper on Student Rights and Responsibilities

which in essence criticised the Commissioner of Education in Massachusetts,

Dr, Neil V. Sullivan, for his published document, entitled Guidelines

for Studont Rt is and Responsibilities, for its lack of emphasis on the

responsibility side of the ledgor.45

In March of 1971, the Commissioner of Educaticn in Massachusetts

issued a document on student rights and responsibilities which was to

serve as a guideline for school committees throughout the state of

Massachusetts in formulating their proposals which would involve

°Price, et al, p. 43.

44Carl J. Dolce, "A Sensible Assessment of Student Rights and
Responsibilities," (A paper presented at the l(' >ra meeting of the
American Association of School Administrators 4nnual convention,
Atlantic City, Now Jersey, February 20-24, 1971), P..9.

45:assachusetts Association of Secondary School Principals, A
Position P:\ror on Stuient Rirthts and RoToonsibilities, (Boston,
Massachusetts, November 9, OTIT, pp. 1-13.
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students in areas such as school governance, curriculum development,

extra-curricular activities, and the utilization of the existing local

school plant.
46

A report was to be returned to the office of Rene J,

Bouchard, Director of the Bureau of Civic Education in thi. State Department

of Education, by the 15th of November 1971. As time passed and the

secondary school principals of Yassachusetts had an opportunity to digest

the document on student rights and responsibilities, a conflict arose

which was pointed out by the Secondary School :rincipals' Association in

their working paper. They indicated that their chief concern was the fact

that only one sentence in the entire document issued by the Commissioner's

office so mush as referred to responsibilities.h17 They further stated

that, "It is fundamental that people of any age, and perhaps especially the

young, must be advised that when they are to be accorded Rirthts they

necessarily assume Reseemibilities which are the bulwark of all Rights.r,48

The Boston Globe indicated on November 10 that the Secondary School

Principals' Association voted a sharply conservative state: ent of

disagrocment with the guidelines on student rights and responsibilities

stressing the authority of administrators and the responsibility of

studonts.49

"Sullivan, Guidelines, p. 8.

47Principalst, A Position Parer, p. 2.

48Principals', A Position. Parer, p. 2.

49William A. Henry, "Principals Attack State's Student Guidelines,"
The Boston Globe, (November 10, 1971), p. 29.
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In the Boston Herald Traveler an editorial by Murial Cohen stated

that principals from across the state took issue with the lack of

emphasis on responsibility as compared with the rights of students.5°

It would appear that a great deal of revision will have to be made in

state guidelines if the rights and responsibilities movement is to

succeed in the Commonwealth of Massachusetts.

Charles Reich suggested that the members of the nlw generation must

begin with the assumption of responsibility for themselves and their

community. He further stated, "Our young peopin must take another

step and assume responsibility for their parents, their college teachers,

their younger brothers and sisters and outward into societ-y."51

The ?row and Conmurication Between Students and Administrators.

In the study of the communication between students and

adrairistrators, Stephen K. Bailey stated, "that a community which does

not feel it has effective ways to make use of the high stakes it has in

its school will surely treat that school in a negative way, and the

school will be generally an unhappy situation."52 It would appear that

the answer of discontented youth lies in the discovery of a means by

which the establishment of a proper balance between rights and

responsibilities within the school community can be best effected.

Aurial Cohen, "State Principals Rap Students' Guidelines,"
The Boston Herald Travelrr, (November 10, 1971), p. 3.

%Charles Reich, The GrePrinm of America, (New York: Random
House, 1970), p. 298.

52Stephen K. Bailey, Disruption: In Urban Public Secrndarx
Schools, (Washington, D. C.: National Association of Secondary School
Principals, November, 1970), p. 45.
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Communities throughout the United States of America have responded

through their administrators to the rights and responsibilities movement

by allowing more student involvement. Arlene Richards in her article,

"What Do Sttdonts Really ant?," has stated that the high schools across

the country have suffered from tensions and unrest. She asked the

following questions:

1. What is wrong with education?

2. Why can't the students accept the schools
as they are?

3. How could the governance of the school
foster civic responsibility?

4. What can be done in order to make the
schools a better environment in order
to prepare involved, energetic citizens
of our American democracy?

5. Can our democracy withstand the
disruptions that student seem to be
involved with both in and out of school:

6. Can the school system as we knotg it
survive through the seventios?5'

These questions have been answered in part by various school districts

throughout this country that have adopted policies to involve students

in the working process of education,

Reich indicated that the task of the new generation of

students is to see the humanity in all men and to work for the removal,

53Arlene Richards, "What Do Students Really Want?," Todd
Education, Vol. 60 (April, 1971), pp. 57-58.
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the rebirth, the return to life, of all of society. What the new

generation must do, "is to bridge the gap that separates parents from

children, and the still greater gaps that separate worker from student,

white collar professional from those who aro young and liberated. "511' This

re-birth, bridging of the gap, and involvement that is so desperately

sought by students throughout this nation had its beginnings at the grass

roots level of education which is the school environment.

One approach to more student involvement is the rap sessions

implemented by the Lyons Township High School in La Grange, Illinois.

The school board utilized this approach in order to give the students

of their district an opportunity to voice their opinions about the

school in general, drugs, teachers, the future course of education

and the over -al'. attitude of the student body.55 This type of Incus156

session has helped school personnel to zero in on the problems facing

the community relative to student rights and responsibilities.

Administrators in La Grange indicated that it was an extremely

successful project and has helped both the student and school personnel

attain a bettor insight into the roles they will play in tomorrow's

world.

It has been pointed out within the Huminuation Guidelines for

Education issued by the Youth Advisory Council of Massachusetts that

54Reich, p. 297.

55Earbara Garber, "Don't Turn Up Ideology at Rap Classes in Your
Nigh Schools.," The American School Journal, Vol. 158, (February, 1971),
pp. 29-30.

56Barbara Garber, p. 30.
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there is a lack of an honest-feeling-level communication with, people

which they feel presently exists in the school systems of Massachusetts"

There are other groups within the United States that hold to a

similar opinion. Recently, during 1969 and 1970, the National Association

of Independent Schools hold five conferences to which students and

school personnel wore invited. These conferences were at first structured

but soon turned into rap sessions in which the problems of youth were

discussed openly by both the young people and the adults in attendance.

These sessions grow from small group to large group encounters. They

were designed to indicate how people can work together to make a more

humane school.
58

The questions discussed relative to rights and

responsibilities ranged from the question of what education is supposed

to do for the youth of this country to the question of isolation and

boredom.59 These conferences proved to be fruitful, since those who

participated brought back with them to their home schools a fooling

of partnership in a world previously -losed to youthful ideas and

suggestions. A feeling of humanization, getting together to solve

problems about which there was mutual concern, resulted from these

productive conferences.60

57Th© Commissioner of Education's Youth Advisory Council, Humani%ation
Guidelines for Eduaation,, p. 1.

58 avid Mallory and Douglas H. Heath, Towftrd a More Human School,
(Boston, Massachusetts: National Association of independent Schools,
1970), pp. 4-8,

59Vallory and Heath, pp. 16-17.

°Mallory and Heath, pp. 31-33.
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It is apparent that various approaches have been used in

attempting to seek out solutions to the restlessness of youth in

today's society. any areas of the country have afforded youth an

opportunity to contribute both their energies and their talents toward

a more efficient operation of the school community. Student participation

is becoming a reality in places such as Teaneck, New Jersey, Akron, Ohio,

West Hartford, Connecticut, Evanstt", Illinois, and many other areas of

the country.61

In Teaneck, New Jersey, an organization of about 200 students formed

an activity known as "The Forum on American Problems Club" which was

designed by students especially to discuss controversial issues on student

rights and responsibilities.62 Student participation was nearly one

hundred percent and it had the approval of a forward-looking administration.°

It resulted in a clearer view of the student's role in education.

Another such endeavor took place in August of 1969 when a

convention convened in Lincoln, Nebraska, titled "Student

61"Helping Students Discuss the Hot Topics," ed. School Manarement,
Vol. 12, (November, 1968), pp. 88-92; Beverly Gilford. "No More Fires
in Our Wastebaskets," Slhool Ar-tqcnent, Vol. 15, (July, 1971),
pp. 34-37; Velma A, Adams, "In west Etrtford It's The Kids That Count."
S_ chee] rtrlr!ciment, Vol 15, (S:::ptember, 1971), pp. 19-25; "Cne School
Board's Policy, Szhcol ranm7ement, Vol 13, (August, 1969),
pp. 43-44.

62"Helping Students," p. 88.

63"Helping Students," p. 89.



Participation in Decision Making Conference."64 Participants to the

conference came from eight schools in Missouri and Nebraska. The

Lincoln Plan, as it came to be known, utilized not only students but

administrators, teachers, a community of lay people and resource

schools in planning and organizing the type of involvement that the

students themselves believed could have some relevance to all students

within the school. They not only were given rights that previously

were not recognized, but also were taught the complement of those

rights which was responsibility. The conference itself utilized

resource people from various schools that had already involved students

in decision making. Group dynamics sessions and open forum meetings

were hold to stimulate thinking and at times anger. No one was allowed

to remain neutral. The outcome cf this type of encounter was rewarding,

according to the report. Barriers between people were torn down,

they listened to each other, ideas were shared and, most importantly,

plans were formulated to improve student participation in the decision

making processes of their schools beginning in the fall of 1969.65

The success of this type of student involvement was due in part

to the Danforth Foundation, which contributed $10,000 towards this

endeavor. William H. Danforth, himself a promoter of youth and their

ability to contribute towards a stronger America, was the author of

64Joan B. McGrew, "Student Participation in Decision Making,"
The Bulletin, Vol. 54, (March, 1970), P. 124.

65McGrew, pp. 124-233.
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the famous book, I Dare You.
66

It appears, therefore, that new ways are being found and developed

to allow students to become involved in the decision-making processes

affecting their future.

Contemporary Philosophies and the Youth Movement. In book VII

of the Republic, Plato speaks to Glaucon about the lawlessness of

students after their being reared in the love and honor of the law.

He speaks of the disenchantment of young people with what they perceive

and their desire to follow the way of tie, flatterers.
67

The questioning

spirit of youth is still with us centuries after Plato first spoke of

it in the Republic. But today as never before in our two hundred year

history, the questioning is becoming persistent. This persistence is

blossoming into a momentum of activism through which students are

demanding change in our society.

In 1968 a survey was taken by the editorial staff of Nation's

Schools relative to the problem of student unrest in the ration's high

schools. It is significant to note that a Pennsylvania superintendent

in that survey stated his position on student unrest by indicating that

there was no simple yes or no to the question of whether or not student

unrest would begin to filter into the high schools in the fall of 1968.

"William H. Danforth, I :ere You., (St. Louis, Missouri: The
American Youth Foundation, Cate :sex., 1967), pp. 1-133.

67The Collooted Works of Plato trans. by B..Jowett, (New York:
G?eystone Press, n.d.), pp. 183.164.
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He said in part that he anticipated more talking on the part of students,

more comments on student rights, and more individuals attempting to

achieve recognition via the rebel route.
68

Not too long after, Grant

Venn, Associate Commissioner of the United States Office of Education,

commented that, "One of the great American tragedies of the past two

decades has been the almost total isolation of young people from an

effective role in society."'" The result of this activism has been

the birth of the rights and responsibilities movement throughout the

nation.

One of the major forces affecting education in our nation and

in the Commonwealth of Massachusetts is student activism. For the

past few years each state in the union has experienced a wave of

activism which has influenced both students and teachers alike. The

Commonwealth of Massachusetts is no exception. Many students are

advocating a most dynamic concept, a more active and meaningful role

in the process of education. Many contemporary writers are advocating

a change in attitude toward young people because they sense in youth

the ability to contribute productively towards the future. Reich in

his most recent book stated:

There is a revolution coming. It will not be like
revolutions of the past. It will originate with the
individual and with culture, and it will change the
political structure only as its final act. It will
not require violence to succeed, and it cannot be
successfully resisted by violence. It is now
spreading with amazing rapidity and already our

68"Student Unrest Will Spread to High Schools, Many Fear,"
rations Schools, Vol. 82 (September, 1968), pp. 71-72,

69"Student Dissenters," p. 77.
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laws, institutions and social structure are
changing in consequence. It promises a higher
reason, a more human community and a new and
liberated individual. Itsultimate creation
will be a new and 3ndurinf wholeness and
beauty, a renewed relationship of man to
himself, to other men, to society, to nature
and to the land. This is the revolution of
the new generation,70

Depending upon one's perspective, these words can be interpreted

as frightening or refreshing. It may be a new world in which,

perhaps, nations not only will respect each other, but will place

a greater value on those things which they sometimes take for granted.

The students of this country propose to begin this change, at the

beginning, in early education where most of their time is spent, in

institutions of learning. Indeed, if change is to come, it will have

to be initiated in institutions of learning. Alvin Toffler, in

speaking of a need for a "council of the future" in every school and

community, stated that "no group holds an insight into tomorrow and

that the councils must be constructed democratically." 71 Councils of

this nature will not succe ©d if they are captured by professional educators,

planners, or any unrepresentative elite. He insists that students

must be involved from the very start and not merely as co-opted rubber

stamps for adult notions. Young people must help lead, if not, in fact

initiate these councils in order that assumed "futures" can be

formulated and debated by those who will more than likely invent and

70Poich, p. 4.

71Alvin Toffler, Future Schock, (New York: Random House, 1970),
P. 358.
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72inhabit the future. Therefore, in order to plan for ftture

generations, it would teem that the foundations of student involvembnt

would of necessity have to begin by defining their rights and responsibilities.

George Leonard indicated that, "within the lifeless husk of the

old civilization, a new civilization already stirs."" He stated that:

it promises new organizing myths, new values,
and now modes of bohavior. It offers unfamiliar
shapes and foolins of individual self aware
consciousness, and it will ultimately imply a
changed political, occnomic and social structure.
It will involve, however, not so much the
transformation of th© world by mankind as the
transformation of mankind itself.(4'

Famed anthropologist Ehrgaret Mead has recently focused her

attention on the youth movement. She has indicated that school

administrators and board members must alter their perceptions and

begin to realize that they are working with an entirely new

generation of students. Education in this country is absolute. and

therofore it behooves educators to pattern a new course that will afford

youth the opportunity to become involved in their own fttures.75

72Tofflor, pp. 358-359.

"George Leonard, "Work in Progress," Intellectual Digest, Vol.
11 (November, 1971), p. 6.

74Leonard, pp. 6 - ?.

75Margaret Mead, An Interview, "Are School Administrators
Listening?" ration's Schools, Vol. 87 (June, 1971), pp. 41-42.
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Students' desires to become a part of the system of education

and a working force in the development of the future of this country

are being supported by well known people in the nation. One of their

champions in the Commonwealth of Massachusetts is Dr. Neil V. Sullivan,

Commissioner of Education. He stated, before leaving his California

superintendency, that, "This country must realize that its most serious

problem is training people to live together."76 This statement can be

applied also to the need for mutual understanding between adults and

youth. Today's educators must, it would seem, understand that students

are going to have a hand in planning their education and the shaping

cf society.77

Developments affecting student rights and responsibilities in

the United States and in Massachusetts have been varied and rapid.

New outlooks on education are taking shape and the modern educator may

become a prime factor in attempting to involve young people in the

decision- making process in the years ahead. Research reveals that the

question IL'y change from should students become an integral part of

the decision-making process in education to what kind and how much

of a contribution can we expect from students who will be a working

part of the educational process.

%swag

76Don Wegars, "When the Buses Begin to Roll Again," Nation's
Schools, Vol. 82 (Nrmember, 1968), p. 38.

"Neil V, Sullivan, Walkl. Run or Retreat, (Bloomington and
London: Indiana University cress, 1971375,1.29,



CHAPTER III

RESEARCH TECHNIQUES AND PRCCED9RES

Analysis of Procedure. The techniques and procedures used in

the study of student rights and responsibilities in the Commonwealth

of Massachusetts are as follows:

1. Step one: The development of a questionnaire on

Student Rights and Responsibilities.

2. gm two: The administration of a sample

questionnaire in order to assess its validity.

3. SIIELthree: The development of the final

questionnaire.

i. am, four: The administration of the questionnaire

to all board chairmen, superintendents, and high

school principals of the public school systems in

the Commonwealth of Nassachusetts.

5. 11122. five: Tabulation of responses.

The Develmment of a Questionnaire on Student Rights and

Reson Tyrus Hillway in Introduction to Research has

point ©d out ten stops which should be followed when contemplating

the use of a questionnaire in order to fulfill a need on a timely

topic. He has indicated that, The scholar who keeps these minimum

a 30
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standards in mind while preparing his questionnaire will have a much

bettor chance of receiving replies."78

The questionnaire on student rights and responsibilities

followed the recommendations as set down by Tyrus Hillway, which are

as follows:

1. Is it sponsored by a reputable organization or
institution?

2. Is the purpose of the study fully and clearly
stated?

3. Does it concern a topic of sufficient importance
to justify it?

4. Is it carefully and logically organized?

5. Are the questions clearly and briefly worded?

6. Can the questions be answered briefly?

7. Is the inforrition asked for available elsewhere?

8. Is the questionnaire in good mechanical form---
that is, printed or typewritten and easy to road?

9. Are the demands upon the respondent reasonable
ones?

10. Is a sunnary of results promised?79

The questionnaire on student rights and responsibilities was

prepared by this writer, a reputable educator with a substantial number of

years of exp:rience in education as a classroom teacher and administrator

78Tyrus HivNay, Introduction to Rescarch, (Boston: Houghton
Mifflin, 1956), p. 194,

79Hillway, p. 194
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in the public school systems of Massachusetts.

The purpose of this study was explained as being a project which

would show what reactions are occurring toward the rights and

responsibilities movement within the school districts in the Commonwealth

of Massachusetts and to adequately assess its impact and relevance.

Since there has been an increasing frequency of litigation concerning

student rights and responsibilities and also the lack of a proper definition

relative to these terms. it would appear that any disagreement concerning

the issues involved will become wider and more intense until some type of

resolution is reached on the subject.80

The topic of student rights and responsibilities is a comtemporary

one and the school systems of Massachusetts are being confronted with it

in their daily operation. The importance of the topic is further

underscored by the fact that the State Department of Education now has

a student sitting on the Board of Education and also by the fact that

the Youth Advisory Council of Massachusetts has printed guidelines which

are to biA used as reference material by local school administrators and

school boards towards the implementation of a plan whose ultimate goal

is involvement in the educational systems of Mhssachusetts.

The questionnaire was designed to encompass the issues that were

80D01CO, p. 1.
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raised in both the "Preamble" and the "General and Specific Goals"

sections of the document drafted by the Youth Advisory Council of

Massachusetts which is referred to as Humanization Guidelines for

Education.81

The questions used tt. -courage a response were worded as

briefly and as clearly as the r,-,lalinest content would allow. Some

of the questions were longer than others of necessity in order that

none of the meaning would be lost in abbreviation. The recipients

were urged to be as brief as possible with many questions requiring

either a yes or no response.

Since no previous surveys had been made on a state -wide basis

relative to the Youth Advisory Council's Humanization Guidelines ter

Education, this writers' questionnaire is unique in its purpose.

The questionnaire, five pages in length, was distributed to all

the board chairmen, superintendents, and high school principals of

public schools with grades nine through twelve in Massachusetts.

All of the respondents were requested to take a few moments from

their busy schedule to answer the questionnaire and they were further

requested to return the questionnaire within two weeks after receiving

the packet. It has been indicated by John R. Platt in Educational

Research that:

Frequently research follows the pattern of formulating
a hypothesis, deducing a consequence, testing the

817he Commissioner of Education's Youth Advisory Council,
Humanization Guidelines for Education, pp. 1-11.



consequence and using the results of the test as
support for the hypothesis, or--if the results were
negative--saying that the hypothesis was not supported
(but rarely giving up the Hypothesis)--This process is
what Platt would call weak inference. Platt is an
advocate of a strong inference: the process byr which
the results of an experiment may be used to eliminate
an alternative hypothesis. The vast bulk of educa-
tional research falls into the weak inference pattern.
If educational research is to make the kind of impact
that is necessary to further the process of education,
it appears reasonable that we may have to adopt the
procedures implicitly r4dvocated by Platt in order to
make the kind of strides that he indicates can boo
and have been made in other areas.2

It was the purpose of this questionnaire to bring in data

leading to the formation of strong inference patterns relative to

the rights and responsibilities movement.

The Adminictration of a Sams le Questionnaire in Order to Assess

Its Validity. A sample questionnaire was distributed to the local

administration and school, board chairmen in order to assess their

reactions to the types of questions which were to appear in the final

questionnaire. Reaction for the most part was favorable except that

two of the questions which were inserted in the first draft were

challenged by twelve of the fifteen people who responded. Tbesa

questions dealt with, first, a request for a specific age of each

respondent rather than the suggested range of age categories, and

82William J. Gephart and Robert B. Ingle, educational Rese,
"Strong Inference," by John R. Platt, (Columbus, Ohio: Charles
Merrill, 1969), p. 65.
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second, with the question, "Should those who manage our schools maintain

absolute respect for the student rights and responsibilities as expressed

in the Guidelines for Student Rights and Responsibilities?" The

respondents felt that the phrase "absolute respect" was too strong a

statement and that there was some question about the word responsibility

as set down in the Guidelines for Student Ri7hts and Responsibilities.

They felt that there was not enough said relative to responsibilities

in the original draft produced by the Youth Advisory Council.

Consequently this question was eliminated from the questionnaire as not

being a.valid one to ask. Generally, the respondents indicated that

the questions posed were contemporary ones that could not have been

asked in a shorter form although there were three people who stated

that the questions were too lengthy and should be shortened. Since

the majority of respondents were favorable to the questionnaire, it

was left intact in all other respects.

Tho Develop font of the Final Questionnaire. The final questionnaire

consisted of four parts. A preliminary section asked for personal

information such as the name of the respondent, the school system he

represented and the age range of the respondent. Part One of the

questionnaire indicated that the questions, ten in number, related to

the Preamble on Rights, and Responsibilities of students. In Part Two,

fourteen questions were asked dealing with the General and Specific
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Goals of students. Part Three contained questions which were considered

pertinent to the rights and responsibilities movement in the Commonwealth

of Massachusetts and varied in number as follows: Twenty toward the

school board chairman, seventeen directed toward the superintendent

of schools, and seventeen directed toward the high school principal.

Some of tho questions wore duplicated, while many were different to

take into account the position held in the management of the schools.

Each questionnaire was color coded for easy tabulation upon

return. Yellow copies went to the board chairmen, white copies to the

superintendents, and blue copies to the principals of the high schools.

The Adninistration of the Questionmire. A determination was

first made of the nomber of school districts in Massachusetts which

inoludod trades 9-12. An inquiry was made of the Senior Supervisor

in Secondary Mucation for Massachusetts Public Schools. His reply

indicated that there were two hundred and thirty districts with a high

school complex.
83 The assembled kit included a questionnaire for the

board chairman (yellow), the superintendent (white), and the high

school principal (blue). The packet also included an explanatory

letter. This material was sent to all of the superintendents in the

two hundred and thirty districts of Massachusetts. The names and

83Seo Appendix C, p. 129,
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address of the current superintendents were secured from the Directory of

the Massachusetts Association of School Superintendents which is published

annually and furnishes accurate, up-to-date lists of cities and towns in

alphabetical order for all the school districts in tho Commonwealth of

Massachusetts. A permit (No. 6) was issued by the United States Post

Office for first class mail, and the kits were mailed out the first of

October, 1971. A follow-up letter, sent October 11, 1971 to non-respondents

resulted in moro answers being received.

The research population was composed of "self-selected respondents"

who elected to respond to the questionnaire. The defined universe includes

those personnel who have a direct effect on how schools are managed namely

the school board chairmen, superintendents and principals.

Tabulation of Responses. Gephart and Ingle in their text

Educational Research have stated:

Not long ago a teacher working on his doctorate in
education became involved in a serious research problem.
It is in education a particularly common problem about
which researchers and even some "experts," apparently
blind to its real meaning, make rather dangerous
blunders. It is often a difficult choice between the
experimentally replicable study or the educationally
generalizable one: between a study which is easy to
duplicate in method and result, or on© which as
relevance to what actually occurs in school.

The impact and relevance of this questionnaire has encouraged

this writer to tabulate the data received, question by question. A

careful determination was made on a percent basis which indicated

favorable agreement or disaireement to the questions based on the

Humanisation Guidelines as proposed by the Youth Advisory Council of

84
Gephart and Ingle, p. 369.
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Massachusetts.

The questions were tabulated on a four part basis. The

preliminary part dealt with the ages of the respondents and the cross

section of those areas of Massachusetts which responded, namely:

western, central, northeastern, and southeastern sections of the

Commonwealth.

Part One dealt with the Preamble of the Humanization Guidelines

and Part Two with the General and Specific Goals of the students in

the Commonwealth of Massachusetts. Part Three asked questions which

were determined through research, as relevant to the rights and

responsibilities movement and applied to the particular position

held by the respondent.

Each question which required a yes or no answer as well as those

which required an agreement or disagreement are indicated in the tables

by a percent response as well as the number of people responding. The

tables in Part One and Two were designed to show a comparison of

responses among the school board chairmen, the superintendents and the

principals. This method gives a clearer view of how the school board

chairmen, the superintendents and the principals felt about the Youth

Advisory Council's desires for involvement in the high schools of this

Commonwealth. Each table was footnoted in order that easy reference

could be made to the questions as they appeared in the questionnaire

and which can be found in the appendix of this dissertation.

According to Tyrus Hillway, "The Survey, then should not be

mistakenly thought of as merely a fact-finding device. It may- -

and often does-- result in important hypothesis or conclusions that
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solve serious current problems."85 Such information is contained in

the following chapter.

85Billuay, p. 196.



CHAPTER IV

ANALYSIS AID INTERPRETATION OF DATA

Introduction. The questionnaire, (which is supplied in sample

form in Appendix B), .was analyzed relative to the preliminary data.

The questions relating to the Preamble on RiPhts and Responsibilities,

the questions relating to the General and Snneific Goals of Students,

and the questions relating to the expertise of the respondents relative

to the Rirhts and Responsibilities movement of students was also

analyzed.

The questionnaire was supplied to 230 board chairmen, superintendents

and principals who were contacted in the Commonwealth of Massachusetts.

Eighty-eight school board chairmen replied, representing a thirty-eight

percent return; 108 superintendents replied, representing a forty-six

percent return; and 102 principals replied, representing a forty-four

percent return.

According to Dr. Harold Hodgkinson of the Walden University staff

and a research educator for the Center for Research and Development in

Higher Education, University of California at Berkley, a fair reply to

a questionnaire on a percent basis would be thirty-five percent.86

The chronological sequence of this chapter is as follows:

I. The Geographical Distribution of Responses for

All Interviewed.

86Dr. rarold Hodgkinson, Professor, (Lecture on Research Design
and rothodology, Ed. 524, Walden University, Naples, Florida., Notes
taken by John J. Hrinko, July 26, 1971).
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II. Percentage of Responses by Age.

III. Summary of Responses by Percentage to Part I

of the Questionnaire.

IV. Summary of Responses by Percentage to Part II

of the Questionnaire.

V. Summary of Responses by Percentage to Part III

of the Questionnaire.

VI. Summary of the Chapter.

I. The asmiticalastribution of Responses for All Interviewed.

Responses to the questionnaire on student rights and responsibilities

came from all areas of Massachusetts. It is the percentage of respondents

to this section of the questionnaire who generated the data which follows in

reference to the geographical distribution of the school board chairmen,

superintendents and principals.

The areas south of Boston and east of Foxboro are designated the south-

eastern part of the Commonwealth; Boston and areas north of the city and east

of the Worcester line are designated the northeast section; the area north and

south of Worcester from the Rhode Island border to the New Hampshire line are

designated as the central areas of the Commonwealth; and Springfield west to

the New York border and Vermont border to the north and Connecticut border

to the south are designated as western areas of the Commonwealth. Table I

shows the distribution of responses, according to area, of the school board

chairmen, superintendents and principals.

The smallest number of responses came from school board chairmen

in the central part of Massachusetts and the greatest number of responses

from the superintendents in the southeastern part of the Commonwealth.
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TABLE

PERCENTAGES AND NUMBERS OF RESPONSES BY GECGRAPH1'=
AREA IN THE COMONWALTHa

!Dotal i:estern Central SoutheasternIliorthcasternRespondents
Pr?s, rass. M!..es, *'mss........ n1=5,

School Board Chairmen 68 27.3 24 11.3 10 30.7 27 30.7 27

Superintendents 108 22.2 24 17.5 19 33.4 36 26.9 29

Principals 102 _28,4 29 18.7 19 28.4 29 24.5 25

230 Survey Instruments Were Mailed To Each Group

The increased response from the eastern part of the Commonwealth is

probably due to the greater population. Also, superintendents from the

southeastern part of the Commonwealth appear to-have responded more

than those from other areas, whilo the least response among the

superintendents came from central Massachusetts.

The principals from both western and southeastern areas of the

Commonwealth resporr:ed more than the other two areas. A high percentage

of principals responded from sparsely settled western Massachusetts.

II. Percentage, ot R.Immses by AL2. The age group distribution

consisted of "self- selected respondents" among the school board chairmen,

superintendents and principals. These educators elected to respond to this

section indicating which age group they represented in the various leadership

groups throughout the Commonwealth of Massachusetts. Table ,2 shows

the corresponding age and number categories represented by the school

&See Appendix Be pp. 112, 117, 122.
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boardchairmon, superintendents and principals.

TABLE 2

A TABULATION OF AGE cAmogns
BY PFACMIT AND NUMBILI

Respondents
2 otal

Ns
18-25 26-30 31-40 41-50 51-60 a.

.2 ro. ft No ,, No.
;,.) !In ;o ;; rlIz

School Board 88 None None 22.6 20 50.0 44 27,4 24 None
Chairman
Superintendents 108 None None 17.6 19 35.2 38 33.4 36 13.8 15

Principals 102 None None 19.6 20 48.1 49 24.5 25 7.8 8

230 Survey Instruments Wore Mailed To Each Group

It is perhaps interesting to note that no school board chairmen

or superintendents or principals fall into the category of ages below

thirty that participated. While there are people under thirty serving

on school boards, none of them were chairmen which maybe due to the

lack of educational administrative experience at this age. Ago related

statistics are as follows: Since only eighty-eight chairmen replied,

it appears that the majority of chairmen fall in the kl. to 50 age

category throughout the :ommonwealth of Vassachusetts with no one

serving as chairman in tho 60 to 70 range of ages. The greatest

number of superintendents range in ages from 41 to 60 with tho least

amount of those in the 31 to 40 and 61 to 70 age categories. Principals

in the 41 to 50 age range seem to dominate that office throughout the

Comonwealth with the least amount falling within the 61 to 70 range

bSoe Appendix B, pp. 112, 117, 122.



of ages.

III. Stmmarv, of Responses by. Pc.rcentaros to Part I of the laestionnaire.

Table 3 shows the comparison of "self-selected respondents" among the school

board chairmen, superintendents and principals who elected to respond to six

of the questions in Part I. These questions covered the communication gap

between students and adults, the alienation and radicalization of youth,

the curriculum, the up-dating of teaching methods, and the 'use of

authoritarianism in education.

Students have stated that there is a lack of "feeling-level

communication" between adults and students. Response number one shows

that many board chairmen do not agree with these statements,

obviously feeling that there is no such thing as a communication gap

between students and adults. Superintendents and principals, however,

are nearly in agreement that there may be F. great lack of communication

within the school. This agreement may exist because the principals

and superintendents, while not making policy, must carry it out by

school board directives and therefore are in direct contact with the

teaching staff and students. They are presumably better able to judge

whether or not there is a lack of communication in the schools than

board chairmen

It has been suggested by young people in their guidelines that

the lack of communication results from depersonalizat3on, dehumanization,

and ultramechanization. Fifty-eight percent of the principals, sixty-

five percent of the superintendents, but only thirty-five percent of

the school board chairmen felt that the biggest factor is

depersonalization. Other factors generally ci'.od were loss of family
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cohesion, materialism, indifference toward parents, ultramechanization,

and dehumanization.

Question throe asked whether the respondent felt that the

alionation and radicalization of youth was attributable to the increase

of divorce, crime and drug abuse. Table 3 showed nearly total agreement

that these factors were definite causes leading youth toward alienation

and radicalization. All of the respondents agreed that the greatest

factor leading toward alienation and radicaliztion was divorce being the

most influential with drugs coming second.

Question five asked whether the curriculum should offer courses

which would develop more personally satisfying relationships among

people, their institutions and society. Table 3 indicates that school

board chairman, superintendents and principals are in total agreement

that the curriculum needs to cIntain courses that will satisfy, a need

for youth to relate better to society. This is a very popular notion

among educators, that it has become neoessary, to think in terms of

revising our present curriculum to meet the challenges of modern

society.' These statistics seem to reflect this trend.

Question six asks whether the school should develop a curriculum

which would deal with the new socio-economic-political realities that

are emerging in today's society. According to the results received,

the school board chairmen, superintendents and principals are all in

agreement that the curriculum should be altered to embrace these

qualities.

Question seven concerns the students! statement that it is no

longer nocessary to provide youth with didactic input but rather



that schools should teach them how to think, organize, analyze and

synthesize information. This they say can be accomplished by opening

their minds to the many new options in self-development, life styles,

and society which are available to them. Table 3 shows that the

principals especially, agree fully with the students in this regard.

School board chairmen and superintendents also strongly agree that

this avenue of approach is necessary in teaching young people. However,

the general feeling of those who offered alternatives was that many

students come to school with a closed mind and therefore refuse to

listen to the professional teacher. Comments from some of the "self-selected

respondents" are shown in Table 4 relative to the alternatives of question

eight.

Question nine states the students opinion that authoritarianism

should be eliminated from the educational world because it is a road

block to educational progress. Table 3 shows that nearly seventy -five

percent of all the "self-selected respondents" to question nine which deals

with this position disagree with youth on this point. As can be seen, a

relatively small number agree that authoritarianism should be eliminated

from the educational scene.

The questionnaire respondents were asked in question ten to comment

on their responses to the elimination of authoritarianism as suggested

by youth. A summary of these responses is included in Table 5. These

responses were generated by the school board chairmen, superintendents and

principals who were pollad. The respondents felt that there must always be

someone in authority who disseminates knowledge and ability which would be

lacking in a less knowledgable individual. The majority of respondents

felt that authoritarianism is necessary and needed if young people
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o
 
s
c
h
o
o
l
 
w
i
t
h
 
a
 
c
l
o
s
e
d

m
i
n
d
 
e
n
c
o
u
r
a
g
e
d
 
b
y
 
p
a
r
e
n
t
s
 
i
n

t
h
e
 
h
o
:
z
o
 
e
n
v
i
r
o
n
m
e
n
t
.

T
e
a
c
h
i
n
g
 
s
t
u
d
e
n
t
s
 
t
o
 
o
p
e
n

t
h
e
i
r
 
m
i
n
d
s
 
t
o
 
w
h
a
t
 
i
s
 
b
e
i
n
g

s
a
i
d
.

F
r
e
q
u
e
n
t
l
y
 
t
h
e
i
r
 
m
i
n
d

i
s
 
a
l
r
e
a
d
y
 
m
a
d
e
 
u
p
 
a
n
d

p
e
r
m
a
n
e
n
t
l
y
 
c
l
o
s
e
d
 
t
o
 
a
l
l

s
u
g
g
e
s
t
i
o
n
s
.

T
e
a
c
h
 
r
e
a
l
i
t
y
;
 
h
u
m
a
n
 
d
r
i
v
e
s
;

n
a
t
u
r
a
l
 
l
a
w
s
 
t
h
a
t
 
e
f
f
e
c
t
 
h
u
m
a
n

b
g
l
a
v
i
o
r
;
 
p
s
y
c
h
o
l
o
g
y
 
a
n
d

s
o
c
i
o
l
o
g
y
;
 
t
h
e
 
v
a
l
u
e
 
o
f
 
w
o
r
k
;

a
n
d
 
r
e
s
p
c
n
s
i
b
i
l
i
t
y
 
t
o
 
s
o
c
i
e
t
y
 
g

a
n
d
 
t
o
 
o
n
e
s
e
l
f
.

d
S
e
c
 
A
p
p
e
n
d
i
x

B
,
 
p
p
,
 
1
3
2
,
 
1
1
7
,
 
1
2
2
.
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C
O
N
T
I
N
U
E
D

R
e
s
p
o
n
s
e

N
u
m
b
e
r

S
c
h
o
o
l
 
B
o
a
r
d
 
C
h
a
i
r
m
e
n

S
u
p
o
r
i
n
t
e
n
d
e
n
t

P
r
i
n
c
i
p
a
l

5
C
o
n
s
t
a
n
t
 
i
m
p
r
o
v
e
m
e
n
t

o
n

p
r
e
s
e
n
t
 
m
e
t
h
o
d
s
 
i
s
 
w
h
a
t
 
i
s

n
e
e
d
e
d
.

P
l
a
c
e
 
7
r
e
a
t
e
r
 
s
t
r
e
s
s

o
n

t
h
e
 
t
r
a
i
n
i
n
g
 
f
o
r
 
t
h
e

r
e
s
p
o
n
s
i
b
i
l
i
t
i
e
s
 
o
f

p
a
r
e
n
t
h
o
o
d
 
a
n
d
 
f
o
r
 
a
l
l
 
t
h
o
s
e

i
n
 
p
o
e
i
t
i
o
n
s
 
i
n
v
o
l
v
i
n
g

g
u
t
i
a
n
c
e
 
a
n
d
 
t
h
e
 
t
r
u
s
t
 
o
f

y
o
u
'
;
:
-
.

S
t
u
d
e
n
t
s
 
s
h
o
u
l
d
 
b
e
 
t
a
u
g
h
t

i
n
d
i
v
i
d
u
a
l
 
r
e
s
p
o
n
s
i
b
i
l
i
t
y
.

C
n
e
 
c
a
n
 
n
o
t
 
'
o
p
e
n
 
a
 
s
t
u
d
e
n
t
'
s

m
i
n
d
'
 
-
 
-
y
o
u
 
c
a
n
 
m
a
k
e
 
t
h
e
s
e

t
h
i
n
g
s
 
a
v
a
i
l
a
b
l
e
 
t
o
 
t
h
e
m
 
b
u
t

c
a
n
'
t
 
r
a
k
e
 
t
h
e
m
 
u
s
e
 
t
h
e
m
.

I
d
a
r
e
 
s
a
y
 
w
h
a
t
 
s
t
u
d
e
n
t
s
 
w
a
n
t

a
c
c
o
r
d
i
n
g
 
t
o
 
t
h
i
s
 
h
a
s
 
b
e
e
n
 
a
n

e
d
u
c
a
t
i
o
n
a
l
 
g
o
a
l
 
f
o
r
 
e
v
e
r
y

g
e
n
e
r
a
t
i
o
n
.

I
 
f
i
n
d
 
t
h
e
 
s
t
u
d
e
n
t
s
 
o
f
 
t
o
d
a
y
'
s

s
o
c
i
e
t
y
 
s
o
m
e
w
h
a
t
 
v
a
g
u
e
 
i
n
 
t
h
e
i
r

s
t
a
t
e
m
e
n
t
s
.

E
i
u
c
a
t
i
c
n
 
i
s
 
a
 
t
w
o
 
w
a
y

?
r
e
c
e
s
s
.

E
u
c
h
 
r
e
s
p
o
n
s
i
b
i
l
i
t
y

f
o
r
 
l
e
a
r
n
i
n
g
 
i
s
 
o
n
 
t
h
e
 
l
e
a
r
n
e
r
.

O
u
r
 
s
o
c
i
e
t
y
,
 
p
e
r
h
a
p
s
 
i
s
 
n
o
t

c
o
n
d
u
c
i
v
e
 
t
o
 
p
u
t
t
i
n
g
 
t
h
e

l
e
a
r
n
e
r
 
i
n
 
t
h
e
 
m
o
c
d
 
t
o
 
l
e
a
r
n
.

I
 
d
o
n
'
t
 
t
h
i
n
%
 
t
h
e
 
b
l
a
m
e
 
l
i
e
s

v
i
t
h
 
'
t
h
e
 
e
s
t
a
b
l
i
s
h
m
e
n
t
.
'

Y
o
u
t
h
 
e
x
p
e
c
t
s
 
t
o
o
 
m
u
c
h
.

d
S
e
e
 
A
p
p
e
n
d
i
x
 
B
,
 
p
p
.
 
1
1
2
,
 
1
1
7
,
 
1
2
2
,
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A
 
S
U
M
M
A
R
Y
 
O
F
 
R
E
S
P
O
N
S
E
S
 
T
O
 
Q
U
E
S
T
I
O
N
 
N
U
M
E
R
 
T
E
N

B
Y
 
T
H
E
 
S
C
H
O
O
L
 
B
O
A
R
D
 
C
H
A
I
R
M
E
N
,
 
S
U
P
E
R
I
N
T
Z
N
D
Z
U
S
 
A
r
,
D
 
P
1
1
1
7
;
C
2
A
L
S

I
N
 
P
A
R
T
 
I
 
O
F
 
T
H
E
 
Q
U
E
S
T
I
O
N
N
A
I
R
E
 
e

R
e
s
p
o
n
s
e

N
u
m
b
e
r

S
c
h
o
o
l
 
B
o
a
r
d
 
C
h
a
i
r
m
e
n

1 2 3 4

A
u
t
h
o
r
i
t
y
 
i
s
 
e
s
s
e
n
t
i
a
l
 
t
o

l
e
a
r
n
i
n
g
 
w
h
i
c
h
 
i
s
 
a
n
 
e
s
s
e
n
t
i
a
l

t
o
w
a
r
d
 
a
 
w
o
r
k
a
b
l
e
 
s
o
c
i
e
t
y

I
 
a
m
 
d
o
u
b
t
f
u
l
 
w
h
e
t
h
e
r

s
t
u
d
e
n
t
s
 
m
i
s
t
a
k
e
 
a
 
f
r
e
e
 
s
o
c
i
e
t
y

o
p
e
r
a
t
i
n
g
 
u
n
d
e
r
 
l
a
w
s
 
m
a
d
e
 
b
y

t
h
e
 
d
e
m
o
c
r
a
t
i
c
 
p
r
o
c
e
s
s
 
f
r
o
m

a
u
t
h
o
r
i
t
a
r
i
a
n
i
s
m
.

C
o
m
p
l
e
t
e
 
e
l
i
m
i
n
a
t
i
o
n
 
o
f

a
u
t
h
o
r
i
t
y
 
w
o
u
l
d
 
l
e
a
d
 
t
o
 
c
h
a
o
s
.

A
u
t
h
o
r
i
t
y
 
s
h
o
u
l
d
 
b
e
 
u
s
e
d
 
f
o
r

g
u
i
d
a
n
c
e
 
a
n
d
 
n
o
t
 
c
o
n
t
r
o
l
.

L
a
c
k
 
o
f
 
a
u
t
h
o
r
i
t
a
r
i
a
n
i
s
m
 
i
s

t
h
e
 
p
r
o
b
l
e
m
 
a
n
d
 
i
t
 
i
s
 
g
e
t
t
i
n
g

w
o
r
s
e
,
 
i
n
 
t
h
e
 
h
o
m
e
s
 
a
s
 
w
e
l
l
 
a
s

s
c
h
o
o
l
s
 
a
n
d
 
c
h
u
r
c
h
e
s
 
a
n
d

e
l
s
e
w
h
e
r
e
.

S
u
p
e
r
i
n
t
e
n
d
e
n
t
s

I
n
t
e
l
l
i
g
e
n
c
e
,
 
e
x
p
e
r
i
e
n
c
e
,

c
o
-
o
p
e
r
a
t
i
v
e
 
t
h
i
n
k
i
n
g
 
a
r
e
 
b
e
t
t
e
r

g
u
i
d
e
s
.

C
o
n
t
r
o
l
,
 
t
o
o
 
o
f
t
e
n
,
 
i
s
 
t
h
e

t
h
e
m
e
 
o
f
 
t
h
-
 
s
c
h
o
o
l
.

A
n
y

n
u
m
b
e
r
 
o
f
 
s
o
c
i
o
l
o
g
i
c
a
l
 
s
t
u
d
i
e
s

f
r
o
m
 
W
a
l
l
e
r
 
t
o
 
T
a
l
c
o
t
t
 
P
a
r
s
o
n
s

i
n
d
i
c
a
t
e
 
t
h
i
s
.

B
e
c
a
u
s
e
 
i
t
 
p
r
e
v
e
n
t
s
 
l
e
a
r
n
e
r
s

f
r
o
m
 
e
x
p
l
o
r
i
n
g
 
a
n
d
 
e
x
p
e
r
i
e
n
c
i
n
g

t
h
o
s
e
 
a
v
e
n
u
e
s
 
w
h
i
c
h
 
w
i
l
l

s
a
t
i
s
f
y
 
a
n
d
 
t
h
o
s
e
 
t
h
a
t
 
w
i
l
l
 
n
o
t

s
a
t
i
s
f
y
.

T
h
e
r
e
 
a
r
e
 
c
e
r
t
a
i
n
 
b
a
s
i
c
 
r
u
l
e
s

a
n
d
 
r
e
g
u
l
a
t
i
o
n
s
 
t
h
a
t
 
a
p
p
l
y
 
t
o

a
l
l
 
p
e
o
p
l
e
 
i
n
 
a
 
d
e
m
o
c
r
a
t
i
c

s
o
c
i
e
t
y
.

S
e
l
f
-
d
i
s
c
i
p
l
i
n
e
 
h
a
s

t
o
 
s
t
e
m
 
f
r
o
m
 
t
h
o
s
e
 
b
a
s
i
c
 
r
u
l
e
s

a
n
d
 
r
e
g
u
l
a
t
i
o
n
s
 
t
o
 
m
a
k
e
 
t
h
e

p
r
o
c
e
s
s
 
w
o
r
k
a
b
l
e
.

P
r
i
n
c
i
p
a
l
s

T
h
e
r
e
 
m
u
s
t
 
a
l
t
:
a
y
s
 
b
e
 
a
n

a
u
t
h
o
r
i
t
y
 
e
l
e
m
e
n
t
 
f
u
n
c
t
i
o
n
i
n
g

w
i
t
h
i
n
 
a
 
c
o
n
s
t
r
u
c
t
i
v
e
 
k
i
n
d
 
o
f

s
o
c
i
e
t
y
.

I
 
c
o
n
s
i
d
e
r
 
a
u
t
h
o
r
i
t
a
r
i
a
n
i
s
m

n
o
t
 
a
s
 
a
u
t
h
o
r
i
t
y
 
b
u
t
 
w
i
s
d
o
m

o
r
 
g
u
i
d
a
n
c
e
 
w
h
i
c
h
 
a
l
l
 
y
o
u
n
g

p
e
o
p
l
e
 
i
n
 
t
h
e
 
w
o
r
l
d
 
c
a
n
 
u
s
e

a
n
d
 
e
x
p
e
c
t
 
t
o
 
r
e
c
e
i
v
e
.

T
h
e
 
i
m
p
o
r
t
a
n
t
 
t
h
i
n
g
 
i
s

e
v
a
l
u
a
t
i
o
n
,
 
g
r
o
w
t
h
,
 
s
t
r
u
c
t
u
r
e

a
n
d
 
p
r
o
d
u
c
t
i
v
i
t
y
,
 
n
o
t

a
u
t
h
o
r
i
t
a
r
i
a
n
i
s
m
 
o
r

no
a
u
t
h
o
r
i
t
a
r
i
a
n
i
s
m
.

T
h
e
r
e
 
i
s
 
n
o
 
d
o
u
b
t
 
i
n
 
m
y

m
i
n
d
 
t
h
a
t
 
m
u
c
h
 
o
f
 
t
h
e

a
u
t
h
o
r
i
t
a
r
i
a
n
i
s
m
 
t
h
a
t
 
e
x
i
s
t
s

i
n
 
s
c
n
o
o
l
s
 
t
o
d
a
y
 
s
h
o
u
l
d
 
b
e

e
l
i
m
i
n
a
t
e
d
.

H
o
w
e
v
e
r
,
 
a
l
l

a
u
t
h
o
'
i
t
y
 
c
a
n
 
n
e
v
e
r
 
b
e

e
l
i
m
i
n
a
t
e
d
.

S
o
m
e
o
n
e
 
m
u
s
t

l
c
a
d
 
a
n
d
 
s
h
o
w
 
d
i
r
e
c
t
i
o
n
.
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C
O
N
T
I
N
U
E
D

R
e
s
p
o
n
s
e

N
u
m
b
e
r

S
c
h
o
o
l
 
B
o
a
r
d
 
C
h
a
i
r
m
a
n
.

.
S
u
p
e
r
i
n
t
e
n
d
e
n
t
s

P
r
i
n
c
i
p
a
l
s
.

5 6

W
e
 
m
u
s
t
 
d
i
s
t
i
n
g
u
i
s
h
 
b
e
t
w
e
e
n

a
u
t
h
o
r
i
t
a
r
i
a
n
i
s
m
 
i
n
 
e
d
u
c
a
t
i
o
n

a
n
d
 
i
n
 
a
n
 
a
d
m
i
n
i
s
t
r
a
t
i
v
e
 
m
a
l
e
.

A
u
t
h
o
r
i
t
a
r
i
a
n
i
s
m
 
i
n
 
e
d
u
c
a
t
i
o
n
,

i
m
p
e
d
e
s
 
o
n
e
'
s
 
a
b
i
l
i
t
y
 
t
o
 
t
h
i
n
k
,

a
c
q
u
i
r
e
,
 
a
n
a
l
y
z
e
 
e
t
c
.
,
 
b
y

c
r
e
a
t
i
n
g
 
a
 
d
e
p
e
n
d
e
n
c
e
 
o
n
 
t
h
e

a
u
t
h
o
r
i
t
a
r
i
a
n
 
f
i
g
u
r
e
 
a
n
d

d
e
g
r
a
d
e
 
s
u
b
j
e
c
t
 
m
a
t
t
e
r
.

Y
o
u
t
h
 
n
e
e
d
s
 
d
i
r
e
c
t
i
o
n

t
h
e
r
e
f
o
r
e
 
I
 
b
e
l
i
e
v
e
 
t
h
a
t
 
w
e

m
u
s
t
 
h
a
v
e
 
s
o
m
e
 
f
o
r
m
 
o
f

a
u
t
h
o
r
i
t
y
.

D
i
s
c
i
p
l
i
n
e
 
i
s
 
t
h
e
 
f
r
a
m
e
w
o
r
k

o
f
 
s
u
c
c
e
s
s
.

S
e
l
f
-
i
m
p
o
s
e
d

d
i
s
c
i
p
l
i
n
e
 
m
u
s
t
 
b
e
 
t
a
u
g
h
t
 
n
o
t

m
e
r
e
l
y
 
g
i
v
e
n
 
v
e
r
b
a
l
i
s
m
.

T
h
e

a
l
t
e
r
n
a
t
i
v
e
 
s
e
e
m
s
 
t
o
 
b
e
 
c
h
a
o
s

a
n
d
 
l
a
c
k
 
o
f
 
s
t
u
d
e
n
t
s
 
r
e
a
c
h
i
n
g

t
h
e
i
r
 
p
o
t
e
n
t
i
a
l
.

A
u
t
h
o
r
i
t
a
r
i
a
n
i
s
m
 
b
y
 
o
u
t
s
i
d
e

f
o
r
c
e
s
 
s
h
o
u
l
d
 
b
e
 
m
i
n
i
m
i
z
e
d
.

T
h
e

e
x
e
r
c
i
s
e

o
f
 
s
o
m
e
 
f
o
r
m
 
o
f

a
u
t
h
o
r
i
t
y
 
c
a
n
n
o
t
 
b
e
 
e
l
i
m
i
n
a
t
e
d
.

W
h
e
n
 
t
h
e
 
s
t
u
d
e
n
t
s
 
b
e
c
o
m
e
 
p
a
r
t
 
o
f

t
h
e
 
d
e
c
i
s
i
o
n
 
m
a
k
i
n
g
 
p
r
o
c
e
s
s
,

t
h
e
y
 
w
i
l
l
 
b
e
 
e
x
e
r
c
.
 
.
A
n
g
 
a
 
f
o
r
m

o
f
 
a
u
t
h
o
r
i
t
y
,
 
w
h
i
c
h
,
 
i
f
 
n
o
t

d
e
v
e
l
o
p
e
d
 
w
i
t
h
 
c
a
r
e
,
 
r
a
y
 
b
e
c
o
m
e

a
 
f
o
r
m
 
o
f
 
r
e
v
e
r
s
e

a
u
t
h
o
r
i
t
a
r
i
a
n
i
s
m
.

A
u
t
h
o
r
i
t
a
r
i
a
n
i
s
m
 
i
s
 
a
 
r
e
l
a
t
i
v
e

t
e
r
m
;
 
i
t
 
c
a
n
 
b
e
 
e
l
i
m
i
n
a
t
e
d
.

T
o
 
s
o
m
e
 
d
e
g
r
e
e
 
i
t
 
i
s

n
e
c
e
s
s
a
r
y
 
t
o
 
p
r
o
v
i
d
e
 
g
u
i
d
a
n
c
e

a
n
d
 
d
i
r
e
c
t
i
o
n
 
t
o
 
t
h
o
s
e
 
w
h
o
 
h
a
v
e

n
o
t
 
b
e
e
n
 
e
x
o
o
s
e
d
 
t
o
 
o
u
r
 
t
o
t
a
l

c
o
m
p
l
e
x
 
s
o
c
i
e
t
y
,
 
b
e
c
a
u
s
e
 
o
f
 
a
g
e
,

m
a
t
u
r
i
t
y
,
 
i
n
e
x
p
e
r
i
e
n
c
e
 
e
t
c
.

E
v
e
r
y
o
n
e
 
c
h
a
n
g
e
s
 
w
i
t
h
 
a
g
e
 
a
n
d

m
a
t
u
r
i
t
y
.

S
t
u
d
e
n
t
s
 
m
u
s
t
 
h
a
v
e
 
s
t
a
n
d
a
r
d
s

w
h
i
c
h
 
a
r
e
 
c
o
n
s
i
s
t
e
n
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expect to adequately take their places in a dynamic society after their

termination as high school students.

N. Su-eater of Responses ImPercentaees to Part II of the Questionnaire.

The questions contained in Part II of the questionnaire were related to

the general and specific goals found in the Hueanization Guidelines of

students in the rights and responsibilities movement. The questions asked

in this part cover the formation of a liaison committee between students

and the administrators; learning experience; modern options to the learning

process; student-faculty communication; sensitivity training for teachers

and stedents; participation in contemporary issues; concern for the non-

colle;o student; general education development tests; and the tenure issue

of teachers and administrators. The "self-selected respondents" who

elected to respond to this section of the questionnaire is shown in Table

6 by percent ani numbers of responses.

Question one relates whether students in every high school in

Massachusetts should form a Committee for Co-Ordination of Study and

Recommendation (CSSR). This group would formulate proposals for the

improvement of education. The response was somewhat negative for

the school board chairmen, who do not wish to see another group

or committee formed which would tie up committee members more than

they presently are. However, better than fifty percent of the

superintendents and principals obviously feel that this type of

interchange would help to ease tensions and bring some semblance of order

to the educational scene. There is, however, a small minority who side

with the board chairmen on this issue and perhaps represent the more

conservative elements of administration.

Question two asks how educators think that student participation
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in the total learning experience may be increased to become a major

part of thoir schooling. A separate table on this question has been

utilized to show a comparison of the various responses involved. Five

random respons ©s from the "self-selected respondents" of each group is

shown in Table 7. The dominant solution offered by all three groups is

an expansion of curriculum in order to create a meaningful educational

experience. There are, however, negative reactions which are included in

the table.

Question three stated four options on how students may learn the

decision-making process involved in self-time management in order

to have an organized, productive life. The options were optional study

hall attendance, open campuses, extended school day, and extended

school year programs. School board chairmen favored the optional study

hall method and extended school year programs. They favored least the

open campuses and extended school day. The superintendents favored

optional study hall attendance and the extended school day concept.

Principals wore highly in favor of the open campus concept. They also

favored the optional study hall idea. However, all of the respondents

who reacted to these suggestions felt that each of these areas could

help the students to develop their need for self-time management.

Question four was a follow-up to question three, asking whether

the respondents wore in favor of the over-all participation in these

programs as suggested by youth. Generally speaking, they would

all like to try such programs as seem educationally workable in their

districts.

Question five asked whether there existed in the participants
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school at the time a lack of communication between students and the

school faculty. More than fifty percent of the superintendents agreed

that this is a truism and obviously felt that something should be done

to increase such communication. School board chairmen, however, do not

feel that there is such a problem; perhaps because they are somewhat

removed from direct day-to-day contact within the school complex.

Thirty-seven percent of the principals think that there is a breakdown

indicating that a significant number admit the existence of a

communication gap between students and faculty. However, the majority

of the principals strongly disagreed that there is any communication

breakdown between faculty and students.'

Question six asks that if this communication between students

and the faculty is met with responsiveness without defensiveness, will

such communication reduce three specific qualities; alienation,

general problems or produce an atmosphere of understanding conducive

to learning. All three segments of the responding educators agreed

with youth that this would be the result, especially in producing an

atmosphere of understanding that would be conducive to learning.

Question seven states a student position that teachers should

participate in sensitivity groups which would eliminate emotional

issues and certain aspects of lack of training in dealing with students

problems. However, all of the respondents indicated that this type

of training was unnecessary for teachers. The strongest opposition

came from the superintendents and principals who obviously felt that

they are sensitive enough to students demands and that other, more

practical means should be sought to eliminate the problem. Most of
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the respondents indicated in the why section of the question that adequate

training was being received at the college and graduate level in the

area of psychology and philosophy to prepare teachers to understand

youth and their feelings. Others strongly state that saturation with

sensitivity training causes one to lose touch with reality, while still

others stated that not everyone could adequately cope with this type

of training and therefore it should not be made mandatory. Voluntary

subjection to sensitivity training would be acceptable in some of the

respondents opinions.

Question eight asks whether sensitivity training should be made

available to students in the schools. School board chairmen and

superintendents do not value sensitivity training as an integral

part of the students emotional development in their schools. As

masons, the board chairmen mainly cite the expense involved in the

hiring of trained personnel to do this kind of work, as well as the

difficulty in finding people who are qualified to conduct this type

of training. Others state that sensitivity training is a form of

"mind cracking" and should never be introduced into the high school*

The main objections voiced by the superintendents is difficulty in

the acquisition of trained personnel to accomplish this goal even

though they agree that students should be afforded the opportunity

to participate in sensitivity and group training. Principals

caution, however, that sach courses should not be adopted without

the full co-operation of the student and his parents.

Question nine asks whether our high schools should deal with issues
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contemprorary to our society through seminar and discussion courses.

To this question the respondents almost unanimously agreed that

everyday issues should be discussed within the high school. All

three groups of respondents felt that this goal could be accomplished

through seminar groups; introduction of mini courses; the inclusion

or community leaders in classroom discussions; and the broadening of

the curriculum to include those areas most pertinent to the interests

of youth which will help them in their future and will also assist

them to contribute to the progress of this country.

Stipulated social concern should be supplemented with a well

organized understanding of how to produce changes through our

government, in order to produce good citizens. Question ten asks how

can this best be done. Table 8 shows five of the answers received from

the "self-selected respondents" representing the school board chairmen,

superintendents and principals. The overall response appears to suggest that

students take a more active role in local government and also that they

seek out the answers to their questions through the study of law. Many

indicate that youth must understand and assume the responsibility of

citizenship as well as the rights which supplement it.

Question eleven asks the respondents whether they believed that

our high schools are doing enough for our non-college bound students.

School board chairmen and principals seem to agree that the schools

are not doing enough for the terminal student. Superintendents

agree generally with this, but they are not so strong in their

opinion as the other two classes of respondents. The overall theme
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of all three groups is that a greater number of occupational service

courses should be introduced in connection with an expansion of

existing vocational programs and a greater availability of work-study

programs. Others felt that the industrial and business factions of

our society have not shouldered their responsibility enough in the

influence and training which they could offer to the non-college bound

student. The dominant theme of the respondents was the introduction

or expansion of occupational educational programs.

Question twelve asked whether the general education development

test requirements be lowered from its present level of nineteen. Many

of the questionnaire respondents were reluctant to respond to this idea

of students of a younger age taking this test. The most interested in

answering this question were the superintendents who also suggested

that the ace be lowered to sixteen. Principals for the most part felt

that the requirements should be left unchanged. Those who did answer

favor two to one keeping the requirements the same. Among those who

did respond, the overall age for lowering is seventeen,;

Question thirteen states that students say teachers tenure

should not exceed five years. As to be expected, the school board

chairmen and superintendents were strongly in favor of the students'

suggestions. However, principals strongly disagreed on this point.

Question fourteen suggests that students participate in review

boards of tenuro and non-tenuro teachers and administrators. Here

all three respondent groups wore adamantly opposed to such action.

Principals, although willing to expand the rights of students, would
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not allow them to sit in judgement when it came to their security as

administrators; superintendents and school board chairmen were almost

as reactive on this matter as the principals.

V. Surr,!arv, of Responses by: Pereontarns to Part ITT of the Questionnaire,

A separate analysis of the data contained in Part III of the questionnaire

by percent and number was generated by "self-selected respondents" consisting

of school board chairmen, superintendents and principals. The questions are

related to the rights and responsibilities movement of youth.

Three different questionnaires wore sent out. Although most of the

questions contained in the questionnaires were similar, certain questions

which had a direct bearing upon the individual occupation and role of the

respondent within the school system were tailored to these characteristics.

To maintain clarity of presentation, questions will be summarized taking

into consideration the differences between these roles.

A. School Board Chairmen. There wele eighty-eight "self-selected

respondents" among the school board chairmen which represents 38.2% of the

230 survey instruments mailed. This part of the questionnaire contained

twenty questions, twelve of which required a yes or no response with one

asking for an agreement or disagreement to the question asked. Seven of the

questions required a brief comment or reply.

In question one, each school board chairmen, was asked if in his

opinion the composition of his board is predominantly liberal or

conservative. Twenty percent indicated that the composition of their

boards wore liberal while fifty percent indicated that they wore

conservative. Thirty percent indicated that their respective school

boards are evenly divided between liberal and conservative elements.
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The chairmen were asked in question two if any demands have been

sought by student representatives in the past two years. Seventy -three

percent answered in the affirmative. This response might indicate

that the youth movement is making itself known by approaching school

boards with proposals or demands which it believes to be pertinent to

students' rights. Only twenty-seven percent of the respondents

indicated that they had not been approached by students seeking

-demands.

TABLE 9

A TABULATION OF RESPONSES BY PERCENT AND NUMBER TO QUESTIONS.,
IN PART III OF THE QUESTIONNAIRE BY THE SCHOOL BOARD CHAIRMENL

Taim,laastm
Question
Number Yes No No Response Agree Disagree

J.1.. -4 I. -1 Oo lo .; No

2 72.7 64 27,3 24 0 0
4 75.0 66 25.0 22 0 0
5 39.7 35 60.3 53 0 0
6 26.1 23 73.9 65
7 15.8 14 84.2 74 0 0

8 1.8 14 84.2 74 0 0

9 100.0 88
13. 100.0 88
13 36.4 32 63.6 56 0 0
15 50.0 44 500 14 0 0
17 45.4 40 32.8 29 21.8 19
18 100.0 88 0 0 0 0
19 12.4 11 87.6 77 0 0

._ .

230 Survoy, instrurionts i...oro I 'Ailed

iSee Appendix B, pp, 115, 116,
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Question three asked the board chairmen what major demands were

being sought by students. Chief among the replies were the following:

the right to hold class-night off school grounds; the relaxation of

athletic rules; a voice in the decision, making which affects students;

the right to have an open cafeteria; the introduction of mini courses

into the curriculum; optional study halls; more released time; a voice

in the establishment of a broader curriculum in order to include courses

that presently do not oxist; the relaxation of smoking regulations;

and the implementation of an open campus. Many of these requests are

singularly being granted in some schools throughout the Commonwealth

as indicated by some of the responses.

In question four the school board chairmen were asked if they were

receptive to the demands of students, and their response was an

overwhelming seventy-five percent yes. Twenty-five percent indicated

that they were not at all satisfied with these types of requests or

approaches.'

The school board chairmen were asked in question five if they

felt that students should have a voice in the evaluation of teachers.

Sixty percent replied in the negative, that they felt that students

are not presently mature enough to sit in judgement of their teachers.

Many felt that the student is in school to learn academics and not to

sit in judgement on his teachers, even though the student is in

direct contact with the teacher one hundred and eighty school days

per year. There were, however, forty percent who indicated that they

were in favor of students participating in the evaluation.

Board chairmen were asked in question nine whether they agreed



or disagreed about whether the curriculum for the high schools of

Massachusetts is not meaningful to the students. The chairmen

answered seventy-four percent in the negative that most of the

curriculum in our schools is satisfying and that no change should

be made. On the other hand, twenty-six percent agreed that there is

room for improvement in order to make the curriculum more meaningful

to students.

Board chairmen were asked in question seven if there are presently

any representatives from the student body participating actively on

their boards. Only sixteen percent indicated that there are

representatives from the student body participating in their

meetings. This low percentage might be explained by the only recent

passage of an act of the legislature in Massachusetts, (October 29, 1971),

which provided for a student representative to participate on the

State Board of Education.87

Question eight and nine are related to question seven. They

ask if the student, if included within the structure of the board,

can make motions and vote. The same percentage prevails for question

eight. As to whether students could vote on their motions, one

hundred percent indicated no, since students bylaw cannot do so.

In question ten school board chairmen were asked for their

opinions on how much involvement should come from the students

relative to participation in decision making. Many felt that their

Act Providint! for StudrInt Rorrcsontation on the Board of87
An

Educa+ion :stab 1411i,-- a .-,trAr,,"* to Said :3oardi

and Orc-tin7 Gc,rrcils, douse of Raprosontatvos and
Sonata, the Con=nweal:4-h of :.a.s.7,achusotts, chapter 1009, Boston,

Massachusetts, Octobor 29, 1971.
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involvement should be limited to suggestions to the administration

only. Others stated that students should be involved by having a

voice in but not control of school matters.. However, the me,cvity

of the board members, being consistent with question number four,

indicated that there should be some sort of participation in the

management of the schools by youth.

The Commissioner of Education, Dr. Neil V. Sullivan has written

a book entitled ifhlk, Run or Retreat, which speaks in part of public

school management and education. In chapter thirteen he covers some

aspects of students t rights and responsibilities. The board chairmen

were firs G asked in question eleven if they had read the book, and in

question twelve their reaction to the chapter. None of the board

chairmen had read the book and consequently could not comment on it.

Question thirteen asks whether teacher probation should be i..reas9x1

from throe to five years. The board chairmen firmly believe, by sixty-

four percent, that it should be increased by two years over the

present level. In the past it has probably been shown that after

the probation time, it has been difficult to remove incomptent teachers

and a two year extended probation time would help facilitate their

removal.'

The top priority, it appears, with school committees is how to

keep the educational costs from rising. Therefore the school board

chairmen were asked in question fourteen whether the rights movement

is as important as, more important than, or less importec 4. than the

plight of the taxpayer relative to education; Fifty -three percent

of the chairmen indicated that the rights movement of students to

find their roles in tho educational system is just as important as
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the plight of the taxpayer who must pay the cost for education. A

very few indicated that it is more important. and forty percent

indicated that money issues are more important.

In the spring of 1971. the Vassachusetts Department of Education

issued a working draft on student rights and responsibilities. It

urgad local boards to form a committee to consider the rights and

responsibilities of all students within the school complex and asked

that their local committees report back to the Department in November

of 1971. Board chairmen were asked in question fifteen if they

followed this directive from the Comissioner's office. The reply

from the chairmen was fifty percent. This failure to comply probably

resulted from the lack of a clear cut guidelines and the fact that

rights seemed to overshadow responsibilities il the working draft

as pointed out by the principals' association in the fall of 1971.

It appears that throughout the country various school systems

are approaching the rights movement by allowing a voice in school affairs

to students at various levels.. In question sixteen th' chairmen were

asked at what level in education students should become involved

in the management of the school system. Fourteen percent indicated

that elementary students should have a voice in management. The

seriousness of this percentage is questionable and lacks definition

by the board chairmen. TWenty-four percent indicate that some voice

should be granted to those in the junior high school in areas that

did not affect policy by school committees. The highest percentage

of involvement agreed upon was twenty-eight percent at the high school

level. Thirty-six percent, however, indicated that students should

not have a voice in attempting to gain management at any level. These
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respondents indicated that they do not feel students are yet mature

enough to cope with the management of schools.

As a follow -up to question sixteen, board chairmen, were asked if

they felt that students in a high school should have a voice in the

major decisions affecting their school system. A majority of forty-

five percent indicated that this privilege should be granted students,

while thirty-three percent of the respondents answered in the negative.

A high percentage of twenty-two percent elected not to answer this

question. Some of the board chairmen indicated that they do not feel

that students are mature enough to make responsible decisions at that

level.

The student rights movement connotes change or a deviation from

what is presently considered the norm. The chairmen were asked if

they felt that their school boards were receptive to change as called

for by students in their movement towards more involvement in education

and its effect on their future. The chairmen totally agreed that their

boards are receptive to change.

Some chairmen indicated that students should first become taxpayers

before they should be allowed to have a voice in school affairs. The

board chairmen in question nineteen were asked if they agreed with this

concept. An overwhelming majority of eighty-eight percent responded

no to this question.

Question twenty asked the board chairmen, what wore the major issues

facing education today. The respons ©s were variegated, some of the

more important issues mentioned being innovation for education's

sake, finance of public education, training teachers to be specific
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about educational goals, the lack of understanding of parents and

educators about the true meaning of education, a need for a change in

graduate school for education, the development of a meaningful

curriculum and the modernization of disciplining children.

Also mentioned were the over-emphasis of individual desires of the

moment, teachers who are not fully committed to education, the over-emphasis

of rights and the under-emphasis of responsibility, equality of education, a

need for the restructuring of the goals and objectives of education, a proper

training of students for a modern dynamic society, securing top-notch faculty

and administration, and seeking a means to get the average taxpayer to

understand modern educational procedures and processes. Two or more of tho

respondents indicated each of these as being most important for the future

of education in the Commonwealth of Massachusetts.

B. Superintendonts, Table 10 shows that there were 108 "self-selected

respondents" from the 230 superintendents who were polled which represents

46.9% of the total survey instruments mailed. The table also shows the

responses of superintendents on a percent and number basis to six of the

ten questions asked in Part III of their version of the questionnaire. They

wore askod to answer or comment briefly on the remaining four questions. An

attempt was made to ask questions relative to the expertise of the

superintendents and their responsibility to the school systems they manage.

Question one asked the superintendents what they felt the composition

of their respective school boards were, relative to conservatism and

liberalism. Fifty-five percent of the superintendents indicated that they

have a conservative school board while twenty-seven percent indicated that

the board is composed of liberal membership which indicates that
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this is rolatively consistent with the board chairmen.*

TABLE 10

A TABULATION OF RESPONSES BY PERCENT AND NUMBER TO QUESTIQNS
IN PART III OF THE QUESTIONNAIRE BY THE SUPERINTENDENTSJ

Total Responses . 108

Question
Number Yes No No Response

Alo N .
, lie

2 69.4 75 30.6 33 0 0

3 52.8 57 47.2 51 0 0

6 13.0 14 85.2 92 1.8 2

8 45.4 49 54.6 59 0 0

9 50.9 55 49.1 53 0 0

......
210 Survey Ihstritnents here Mailed

Question two consisted of asking the superintendents if they were

in favor of the Commissionerts movement in the direction of more

student involvement in major issues facing school systems. Sixty -nine

percent of the superintendents supported the Commissioner in his moves

to involve youth in the major issues of education; Thirty -one percent,

however, disagree that it is necessary to involve youth at any level

in decisions involving major issues, but rather that such issues

should be left up to the administration,

In question three they were asked if they have been approached

iSee Appendix B, pp.' 120, 121.
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by students with demands for more involvement in the operation of the

schools. Fifty-three percent of the superintendents replied in the

affirmative. Forty-seven percent answered no to this question, possibly

because many times, in larger schools where the superintendent would

not have the direct contact with the students as in smaller systems,

students would probably contact the principal first.

The superintendents were asked in question four what kinds of

demands have been sought through them in the past two years. They

included the open campus, relaxation of smoking rules, dress code

changes, requests for the establishment of a work-study program,

the introduction of a black studies program, request for a student

lounge, a request for active participation in school committee meetings,

the introduction of a more meaningful curriculum, relaxed study halls,

a voice in the selection of teachers, and participation in the overall

policies of the school. Many of the respondents indicated that some

of these demands have been met and others are being contemplated by

school boards and administrators.

In question five the superintendents were asked if they were receptive

to the impact of the Youth Advisory Council on the communities of

the Commonwealth* They were asked if they were mildly receptive,

greatly receptive, or not receptive at all to the demands of students.

Ten percent indicated that they were not receptive. The majority of

superintendents, or fifty-six percent, indicated that they are

mildly receptive which is an indication of a great conservative

majority anong the superintendents, The liberal of the superintendents,

representing thirty-four percent of the faction, indicated that they
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are greatly receptive to the demands of students.

Question six asked the superintendents whether they had read

Commissioner Sullivan's book, Nhak Run or Retreat. The reasoning

behind this choice of book in the questionnaire was to find out if

any number of superintendents were familiar with books concerning

students' rights which were on the market. They were asked to comment

on chapter thirteen which touches upon student rights and responsibilities.

Only thirteen percent rest onded to the affirmative. The most typical

responses were that his thoughts were favorable, that they indicated

one man's opinion and that it should be re-written after more research,

while some indicated that it is too theoretical. One comment said that,

"The Commissioner has stated some very good ideas, some of which should

be considered by the educational community."

Question eight asked whether the majority, in the respondent

superintondents' opinion, of the Massachusetts superintendents are

in favor of the student involvement in the manacemont of schools. A

surprising fifty-five percent felt that their follow superintendents

were not in favor of mee student involvement. This is in direct

contrast to their answers to the question concerning the favorability

to the Commissioner's guide for more involvement by students. However,

forty-five percent indicated that they-are in favor of more student

participation and involvement.

In question nine the superintendents wore asked if they felt

that the high school curriculum as it is today is meaningful to

contemporary students. Fifty-ono percent stated that they felt it

was. Forty-nine percent, on the other hand, indicated that they did
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not feel that our curriculums are meaningful to the students. Since

the students have drafted a document called "A Curriculum for Meaningful

Living," it is quite possible to assume that when the opportunity for change

in curriculum does occur, the forty-nine percent that indicated they were

disatisfied with the meaningfulness of the present curriculum will be more

open to progressive change in this area.

The superintendents were asked in question ten what major issues

are facing education today. The replies included the following areas

of concern and interest to the superintedents: collective bargaining,

finance of public education, the abdication of adult authority, the

re- evaluation, of the compulsory age of attendance, drug associated

problems, administrative aid to education, the attraction of top students,

to the education field, student militancy, changes in the curriculum,

research for the improvement of education, public apathy towards education,

the evaluation of educational goals, the structure of decision making

in public education, legal questions pertaining to education, and student

involvement in all phases of educational management. The two major concerns

of all the superintendents are the tax problem relative to gaining proper

funding for quality education and the attempt of increased involvement in

public educational management by students.

C. Principals. The data for this portion of the study was generated by

the percentage of respondents answering the questions. Table 11 shows that

there were 102 survey iwtruments returned by the "self-selected respondents"

which represented 44.3% of the 230 enquiries mailed to the principals. The

table shows the responses of the principals relative to the rights and

responsibilities movement in tho Commonwealth as it applies to them. There
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are eleven q-Jstions which require a yes or no response and these are

included in the table. Six of the other questions require a comment

or choice of answers.

TABLE 11

A TABULATION CF RESPONSES BY PERCEZIT AND NUMES TO QuzsTions
IN PART III OF THE QUESTIONNAIRE BY THE PRINCIPALSk

Total Pas onsos - 102

Question
Number Yes No No Response

2

3
5
6
7

9
10
11
12
14
16

id, Y. lie

26.5
78.4
73.5

82.3
16.7
16.7
49.0
36.3
32.4
8.8

62.7

27
80
75

84
17
17
50
37
33
9

64

73.5
19.7
26.5
11.8
80.4
61.8
47.1
61.8
65.7
86.3
34.3

75
20
27
12
82
63
48
63
67

88
35

0

1.9
0

5.9
2,9
21.5

3.9
1.9
1.9
4.9
2.9

0

2
0

6
3

22
4
2
2
5
3

.01. .1

The student population in many schools is represented by the student

council. These councils have been for many years a direct link

bet.geon the student body and administration. Their effectivmess,

however, in past years has been debatable since in reality they have

not truly represented all of the students. Principals were asked in

question one who in their respective schools represents the total

kSee Appendix B, pp. 12 5, 126.
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student population. Seventy-four percent responded that the student

council represents the student body. However, fourteen percent of the

respondents indicated that the student-faculty council, which is a

recommendation of the Youth Council, represents the students as their

voice to the administration. Other responses mention organizations

such as the student government, student union, student congress, and

student assembly. These, however, were in the minority. It appears

that in the future, however, the student-faculty council will become

a stronger force in the high schools of the Commonwealth because of

its steady increase since the arrival of Commissioner Sullivan.

In question two principals were asked if any of their students

participate as representativ ©s to school board meetings. Twenty-six

percent of the high schools have students participating in school

board meetings. This was ten percent higher than what school board

chairmen reported. Two factors may explain the difference. First,

more principals responded to the questionnaire than did board chairmen,

and secondly, it is quite possible that students attend board meetings,

but do not take an active role at the school board table. Research

in some areas of the Commonwealth indicates this second possibility

to be true in some cases.

Principals were asked in question three if the organization

which represents the students has approached them with demands in the

past two years. Seventy -eight percent indicated that they have been

approached, with only twenty percent indicating that no attempt has

been made via this route.
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Principals wore asked in question four what the major demands

of these students wore. The response indicated that they asked for

the following: smoking privileges, dress code changes, the introduction

of an expanded curriculum, more conferences with administrators, open

study halls, open campus, senior privileges, participation in the

evaluation of teachers, the establishment of mini courses, more

freedom during non-class time, and the right to have an underground

newspaper. Many of these demands are being met by administrators.

The two demands which principals are not eager to grant are the establishment

of smokinz privileges and participation in the evaluation of teachers.

Tenure and evaluation, it appears, are sacred items in which they do not

care to have anyone have a voice except their peers.

Question five asked the principals whethAr they are receptive to

the demands of students. Seventy-four percent favor students rapping

with them about problems iThich face the entire student body. There is,

however, a substantial twonty-six percent throughout Massachusetts

who are not at all receptive to the demands of students.

Principals wore asked in question six if they felt that students

should have a voice in the management of the high school. Eighty-two

percent responded in the affirmative. There are, however, twelve

percent of the respondents who disagreed and felt that the students'

only concern should be their studios.

Students have proposed thrcugh the youth council, guidelines for

a curriculum in the high schools fora more meaningful living. They

want major changes in the present curriculum. In question seven
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principal.; vero asked if they felt that radical changes should be rade

in the curriculum. Although sevent_en percent of the principals agreed

that changes should be made, eighty percent take issue with radical

changes be made in the curriculums.

Question eight asked in what aroas of the curriculums do you

believe changes should be made. Principals answered this question

by indicating the following points for change: an increase in courses

teaching technical saleable skills, the introduction of psychology

and sociology to the curriculum, the expansion of the summer school

programs, the offering of more meaningful courses for the terminal

student, the introduction of flexible modular scheduling, more

emphasis on work-study apprenticeships, the expansion of or introduction

of occupational educational programs, student involvement in curriculum

development since it is the student who benefits from the typo of

curriculum offered, the up-dating of the curriculum for a meaningful

existence, mini courses along with a multitude of electives, courses

dealing with contemporary problems, a fusion of Ehglish and Social

Studios courses aimed at more humanistic objectives, co-ed physical

education and health classes, and a more meaninE,Tul humanistic program

in all schools. The ovor-all concentration seems tr be upon the

terminal student who has not been considered as impoAant as the

collegebound student. The trend, however, is tp equalize the

importance of the college-bound and the nen-college bound or terminal

student.
$

Question nine asked whether, in the principals opinion, the studont



should have a voice in the teacher evaluation. The majority of

responses indicate that principals do not agree that students should

have a voice in teacher evaluations. Only seventeen percent wore

willing, to grant students this privilege.

In 1971, the Cormonwealth witnessed the adoption of the open

campus system of education in several school systems scattered

throughout the state. Principals were asked in question ten if they

were in favor of such an arrangement. Forty-nine percent indicated

that they are favorable to this type of innovation. There are about

twenty-five schools which have instituted tho open campus concept,

and those schools will more than likely become the models upon which

other systems will be able to judge the feasib.lity of its adoption.

Forty-soven percent of the respondents indicate . that they are not in

favor of the open campus concept. Some comnent that their reasons are

that their schools are in areas which cannot adequately adopt some

of the concepts of the open campus. They also indicate that the legal

aspects of releasing students would have to be clarified before they

would attempt to institute it in thear schools.

Question eleven asked whether the principals should olloo

smoking in restricted areas within the school. Sixty-two percent were

against granting the students this privilege. Chief among the reasons

vore the present knowledge of the dmgors of smoking and public apathy

to those clangors. A substantial thirty-two percent indicated that

students should be fantod this privilege.

Principals were asked in question twelve if they felt that students
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should handle discipline problems in conjunction with the administration

of the school. Sixty-six percent voiced an opinion that discipline

could more fairly be handled by administration rather than the students

or a combination of students and teachers.. Thirty-two percent agreed

that it would be a good idea if students had a voice in the discipline

of their peers. This respondent group indicated that perhaps a harsher

punishment would moan more if it came from the students themselves.

Principals wore asked in question thirteen what they felt the

major changes in education will be in the years ahead as a direct

result of the rights and responsibilities movoment. The over-all

consensus of opinion of the principals seems to be that students will

begi- to realize the compleldtios of education and that along with

the rights which they gain will come a greater realization of the

responsibilities which will accompany those rights. They feel that

the students of the future will in fact share in the educational

planning of their futures.

In question fourtoon, the principals were asked if they had road

Dr. Neil Sullivan's book, Run or Retreat.. Cly perc'ent

replied that they had road the book and of those who did, thoy

stated that it was an average book with no earth-shaking suggestions

Trade. Ctlicrs had a more reactionary response to tho book, fooling

that tho entire book is alarming and a voice of doom for education.

the whole, the responses were not favorable.

Question sixteen asked the principals if they felt that the students

who are pressing for rights within the high school are truly sincere
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in their demands on education and its management. Sixty-three

percent of the principals felt that the students are sincere alms.

bringing change to education. Thirty-four percent indicated that it

is just a radical row who are trying to disrupt the normal educational

pattern by attempting to take over the reins of education. The

general feeling about the subject was that the majority of the

students were honest in their efforts to change the educational

system.

Principals were asked in question seventeen at what level in

a students' education should he begin to have a voice in the operation

of the school. Thirteen percent felt they should have a voice beginning

in the elementary school. Nine percent felt that their participation

should begin at the junior high level and fifty percent felt that it

should begin,at the high school level. There wore, however, twenty-eight

percent of the respondents who felt that students should not become

involved in the operation of the school at any los

Sarrittl: of the Chanter. There are many areas concerning

the student rights and responsibilities movement that find the school

board chairmen, superinteLdents and principals in almosZ; total

agrorment. However, there were various questions throughout the

questionnaire which show the chaiimen, superintendents and the

principals taking issue with each other. Part I shows very little

difference in the type of response although one grout might be

strongly in favor of or strongly against some particular suggestion
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implied in the question. Also, the questions in Part I were primarily

of a sociological nature and covered generallywell-known trends in

education that are, for the most part, generally accepted by most

educators. Part II shows generally the same response as does Part I;

however, there are some areas such as the communication gap and other

areas that represent the disparity between generations where the

superintendents voiced ... stronger opinion than the other respondents.

The same strong response was elicited by the Principals on the subject

of teacher tenure. Opinions on written responses vary among all

three of the respondents indicating the independence of thought among

the offices; on th© other hand, it is also possible to interpret

these differences as a lack of communication between the various

offices and an ignorance of contemportry knowledge about the issues.

In Part III of the questionnaire, each area of expertise relative

to the respondents is taken sepratoly. Hero the questions are tailored

more to the particular position and role of the respondents, and

answers, consequently, were more varied. SoLool board chairmen are

very definite in their opinions on the direction of youth in their

attempt toward more educational involvement, and they expressed one

hundred percent unanimity when asked if their boards are receptive

to chance as called for by students. However, they also expressed

almost one hundred percent unanimity when asked if they would allow

etudents to have a vote as representatives on tho school boards. The

response was negative. Taken torother totally, it appears that the

school board members, as viewed within the limitations of this
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study, are the more cautious educational managers. The superintendents,

on the other hand, have some strong opinions relative to student

involvement related to the Commissioner of Education. In contrast

to the school board chairmen, they appear to favor more involvement

of students in the education process. Other answers are not

exceptionally decisive collectively; however, many do voice strong

opinions as to what direction should be taken by youth and the

administration. Generally, the respondents felt that the

administration should offer the greatest possible choices in order

that a meaningful future can be assured to all students.

Principals are almost unanimous in their response to the question

of curriculum change. They are also very strong in .;:hoir response

to the sincerity of youth and their rights movement, feeling that

young people have a great deal more to offer with respect to their

. own education.

It is possible that the extreme range in responses to some of

the questions occurred partly because of the age range of the

respondents. There were relatively few whose ages ranged from

thirty-ono through forty. There were also few responses within the

sixty-one through seventy age range. Thus many of the answers, either

negative or positive, parallel the age differential of the forty-one to

fifty ago. category. Although one is treading on dangerous territory

to make assumptions cutsido the margins of the study, one might

assume that the relative older age level of the respondents may

have made the general response more conservative than if the



83

respondents came from a younger age bracket.

A second factor in the responses maybe the geographical

location of the respondents. Many of those who represent the

western part of the state appear to be more conservative than the other

aroas where the rights and responsibilities issue is being felt on

a much larger scale. It is also true that a more liberal faction

of educators exists in proximity to any large urban center; which

exists in the eastern section of the Commonwealth.

In the final chapter, the conclusions and implications will

be discussed and analyzed and recommendations will be made based on

the findings of this report.



CHAPTER V

CONCLUSIONS, LIMITATIONS, AND RECOMMENDATIONS

The information gathered in this study has produced an insight

into the feelings and ideas which are presently being expressed

by people who manage and direct our secondary schools. The ri hts

and responsibilities movement is still in its infant stage and will

emerge in the future as a factor to be dealt with as a major item

in the education of every boy and girl in the Commonwealth of

Massachusetts.

It must be realized that very little contemporary information

is available on the subject of students' rights and responsibilities,

and there are no existing studies of this kind. Therefore, it must

be assumed that all conclusions and recommendations are projections

of only the information collected within the margins of this study.

In general, therefore, this study has shown that the rights. and

responsibilities movement is, in fact, in existence within the

school systems of Massachusetts and has made some progress in

many high schools throughout the Commonwealth.

Conclusions, The DepartmAnt of Education in the CommonweaM\

of Eassachusetts issued a booklet entitled, Educational Goals for

Massachusetts, and in the section on "Pathways," the task force

84
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has pointed out the need for schools in the Commonwealth to humanize

the educational process. They further state that in order to realize

the common goals of education the schools should:

Accord dignity to the learner by respecting him
as a person; by individualizing instruction in a
manner which allows him to work according to his
ability and to srtisfy his !nod to succeed; by
encouragin7 him to develop his own value system
which is tempered with sensitivity to his
obligations to others; by freeing his creative
nature and by aidinc him to devIloo 4s thought
processes in a realistic atmosphere.c°

According dignity to the learner also means not placing any

particular role or social more' above any particular class of

students. It is obvious then, that education today ought to focus

its attention on all students, and not just a select few. In the

past, our efforts were directed toward the college-bound student,

and the terminal students were loft without adequate educational

support. Today, however, edu -tors are beginning to realize

that the future of the terminal student is as important as that of

the college-oriented student.

Educators have become aware of the involvement of youth in the

decision-making processes that are relevant to their education.

Throughout the Commonwealth of Massachusetts, involvement in the new

dimensions of aseociate membership on school committees, involvement with

the open campus, and the creation of advisory councils are becoming

more commonplace. In response to a letter sent to him on December 6,

88reil V. Sullivan, Chairman, Renert of the Task Forc on
EducatiorlI Goall or (Y;cston, i:assachusetts:
Departmcnt of 1-klucation ithlication, 1971), p. 14,
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1971, Commissioner of Education, Dr. Neil V. Sullivan commentod:

We learn the democratic process by living it.
Student involvement in the drafting, testifying
at public hearines and working for the enactment
of tho student on th© State Board of Education
legislation was extensive and fruitful. This is
citizenship education.69

Education is knowlede and awareness, and these two factors

have increased rapidly since the early sixties, thereby making the

younger generation much more cognizant of their environment and

the roles they wish to play in society.

An optimistic view of the direction that youth is taking along

te:is trend was presented by Brigette and Peter Berger in "The

Blueing of America":

But as to the putatively green revolution we think
that the follcwing will ba its most probable result:
it will accelerate social mobility in America, givinc
new opportunities for upward movement of lower middle-
class and working class people, and in the process
will change the ethnic and religious comnosition of
the high ©r classes. Put differently, far from
"greonine" Aorica, the alleged cultural revolution
will servo to strengthen the vitality of trio
technological society arminst which it is directed
and will further the interests of precisely those
social strata that are least touched by its currently
celebrated transformations of consciousness.%)

The implications of this statement are that there is a real

revolution taking place in this Commonwealth and country pertaining

to the rights and responsibilities of students. This is substantiated

by the fact that school officials are recognizing the need to

strengthen the technological opportunities through the emphasis

89S0o Appendix C. pp. 132.133.

"Peter Land Brigitte Berger, "The Blueing of America,"
(e'eptember, 1971), p. 25.
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placed on occupational education and work study programs. Better

than eighty percent of the respondents indicated in question eleven

of Part II of the questionnaire that there was a definite need for

programs directed toward the terminal student, the future blue collar

workers of America.

The respondents to the questionnaire have pointed out that they

are willing to listen to the teenagers and allow them a voice in their

educational future in some limited ways, such as involvement in the

open campus, representation on school committees, and the formation

of student-faculty councils. Restrictions toward student involvement

are being diminished each year. Dr. Ginott has pointed out that:

There is a crucial difference between the old way
of imposing restrictions and the new way of
setting limits. In the past teenagers feelings
were often ignored. The .rostrictions were set
amidst anger And arguoment and in a language that
invited resistance. In the modern app.: each,
limits are sot in a manner that preserves our
teenagers' self-respect.91

It appears from the results of the questionnaires that the

Objectives of the student youth are being examined, either

negatively or positively, by the major parties involved in the

management of our schools. It is obvious from the varied responses

of this study, many of them positive, that school board chairmen,

superintendents, and principals are involving young people and are

providing a means for shared experiences in education. They are also

91Dr. Haim G. Ginott, Pottreen Parent and Toonaccr, (Toronto:

The Yacmillan Company, 1969), p. 150.
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allowing students to share in the complexities of their education

and are recognizing that the youth of the Commonwealth are creative

and have much to contribute. They are attompting to bridge the

generation gap in order to build a better and stronger educational

community.

It is of significant interest to note that Education U.S.A. recently

conducted a survey of the state departments of education to determine

where the states stood on particular questions pertaining to

student rights and responsibilities. The questions asked in that

survey were as follows:

1. Do you have or are you preparing a policy on
student rights?

2. Did students help write the policy?

3. Do you encourage studonts to servo on school
boards er on advisory councils?

4. Are students in your state concerned about their
civil liberties?

5. Have schools in your state bn involved in any
civil liberties court casos?92

Of the fifty states survayed, thirty seven responded; and of this

number, four answered yes to all five questions. The Commonwealth

of Massachusetts was one among the states of California, New Jersey

and Now Mexico to return positive answers to all of the above

questions. The problem of student rights and responsibilities. is

92Natioral School Public Relations Association, Stuicmt Riahts
And r,snnsibtlitic,-;-Coltrts Poroo S'hoofs To Cnnao, "Aat the States
Are Doan;;," (::ashinL;ton, D.C., 1972), pp. 45-46,
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not one that is limited to the boundaries of Massachusetts. At

least seventy-four percent of the states have been faced with this

contemporary problem.

The in- depth study of this writer has attempted to show the

collective attitutos of school administrators throughout the

Commonwealth of Massachusetts and to offer recommendations that will

be related to this study.

Limitations. The following limitations are listed in connection

with this study:

1. Very little matorial has boon published relating
to the rights and responsibilities movement in
the Commonwealth of Massachusetts.

2. The rights and responsibilities movoment is in
its early stagos in the Commonwoalth of
Massachusetts.

Recommoneations. Rocommendatiors related to this study for

educators in the public schools of mftssachusotts are as follows:

1. Form student committees, and include in existing
committees, which will involve all the major class
and social structlwes that exist within the school,
in or6n. that a true cresssection of tho student
commmity will be ropresonted,

2. Allow active student participation in school board
meetings which would include voting power. AltLou7h
this idea mnt with a very nepative response fnm the
respondents, it is felt by this writer that
roprosentation without real voting power is only
a tokon action. Inis would add to the real force,
in a measurc,able way, of the youth rights and
rosponsibilitics.

3. Introduce into all birth schools of the Commonwealth
occupational edueatioral rrolrams which will give
the terminal stunt an enportunit7, to take an
active pmductive role in society after graduation.
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CUrriculum formulation should be dealt with in
r,3ference to all the major social and racial
classes that exist within the particular schools.

5. Initiate a program which will acquaint the school
board members, superintendents and high school
principals with the most contemporary And liberal
literature on the subject of studont rights and
responsibilities.

6. Encourage independent research on the subject of
student rights and responsibilities.

7. Promote the inclusion of honest, foaling -level
communication between members of committees
responsible for communication between students
and educators.

8. Promote courses in the curriculum that, stress
comparisons between existing zootelogical and
political ideas and the students' own values.
According to the study results, a high degree
of response tied in sociological conditions
and student apathy, habits and unrest,

9. According to the questionnaire results, a v^ry
high response was elicited in developing
curriculum that ccnce.itrates upon developing
more personally satisfying relationships with
other people and with society in general.
It is projected that courses dealing with this
interaction be developed and included in
existing curriculums in the Commonwealth.

10. Although the response from question 1. of Part
II of the questionnaire elicited a 55h positive
reply, (2?.3h on the part of the school board
chairmen), this writer feels that enough of a
response was elicited to warrant the formulation
of Committees for Co-Crdination of study and
Recommendation. (See question number ono in
Part II of the questionnaire).

11. Generally the responses for the various
participations by students in docision- 'making
processes, (;:uestion number throe in Part II
of the quostionnaire), '.JAS answered in the
affirmative, according to tho study. Therefore,
it is suggested that application of this idea
be generally apidied to the necessary departments.
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12. Acoordir to the questionnaire results, a very
high affirmative response was given to the
inclusion of contoncorary issues beim!,
introduced into seminar and discussion groups.
/t is suggested by this result that such a
curriculum bo included generally in the
Commonwealth's schools.

Implications. Generally, the findings of this study indicate

that high school students, judging by the reaction of the educators

involved, with the questionnaire, are becoming more involved in their

own education, !any educators seem to be disturbed over the inclusion

of certain ideas into their committees and they interpret these ideas

as over - reactionary and too liberal. It seems, however, from the

indications projected from this study that what we must do is promote

more extensive communication of a "grass-roots" nature between students

and educators. All educators, from every role and position in the

educational community, must be ready to change with the advancing

society. The reactions and evaluations projected from this study are

only a small amount of the real education change that will take place

in the future. Not only must the students eventually learn that

responsibility goes hand-in-hand with the acquisition of rights, but

educators, too, must understand that along with their position of

authority, comes the responsibility of educating the student. Too often,

it seems, authority and responsibility become confused. It must be

remoriberod that the education of the stndent is the primary responsibility

of the educator, not the perpetration of his authority.

If we are to improve education and if we are to discover new

techniques in training our young to take their places in society, then

we must involve Vier! to a greater extent in determining their future.
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HUZIANIZATIC: GU's? =TES FOR EDUCATION

PREAMBLE

Our society is :hanging rapidly in many ways, as any

society must do in order to effectively deal with the increasingly

large number of new developments and their resultant benefits and

problems. One of these changes, which especially affects youth, is

a substantial decrease in the opportunities for personal growth in

areas of decision raking and the establishment of honest, feeling-

level commvnication with people. This is largely a result of the

derinsonalization, dehunanization, and ultramechanization of our

industrialized society. Disadvantageous effects reflecting these

are exhibited by the inerease in the alienation and radicalization of

youth, and the related increase in the divorce, crime and drug abuse

rates.

Our high schools should develop and administer methods to

provide or replace the lost opportunities mentioned above for students

by helping them to deal with these new socio-economic-political

realities and to develop more personally satisfying relationships

with people, their institutions, and their society.

Because it is no longer only necessary to provide youth with

didactic input, schools must teach students how to think, organize

analyze, and synthesize information by oponing the students mind to

- 1 -
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the many new options in self-development, life styles and society

available to him. Authoritarianism is inconsistent with this

doctrine because it is essentially a detrimental and ineffective

method of substituting institutional decision making and thought

for student decision making an'i thought. This can never be the

purpose of a school, if the school is to satisfy the needs of a

growing individual.

This statement provides g'idelines to aid the local communities'

development of school-student, community-citizen relationships that

hopefully will nurture balance between individual human beings, their

institutions, and thoir society.
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HUMANIZATION GUIDELINES

GENERAL AND SPECIFIC GOALS

On reason for today's alienation o°. youth is the lack of

communication and responsiveness to youth's desiros and needs in

institutions founded to serve them, not to frustrate thorn. Ail

students must be given the opportunity, the right, and the

responsibility to develop the decision making skills, communication

skills, and responsiveness requirod to produce change within a

relatively organized system. This development can be accomplished

through:

a.* The maintenance of absolute respect for the students'

rights and responsibilities as expressed in the

Guidslitos Icor Student Riohts And Lapnsibilities.

b. The establishment of an on-going Committee for Co-

ordination of Study, and Recommendation (C.C.S.110

(or similar committee of a different name) composed

of ova:" representation of students, teachers,

administrators, and phrents. The C.C.S.% would act

as an interface botuoon tho high school comunity and

the lr,en1 school eommittoo by formulnting proposals

coneorninl issues and problems of mutual intorost to

the fore - mentioned groups for the consideration of

local school cormittees. These proposals should bo
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concerned with chang; within the high school and should

deal with issues mutually dictated by the needs of the

school, the groups represented, and the members of the

C.C.S.% The C.C.S.R. should act as a forum for

discussion and compromise between the groups and would

co-ordinate, study, and consider any recommendations

forwarded by any member or committee of the high school

community, including those committees suggested in the

following paragraphs.

c. The establishment of on-going departmental committees

composed of students, teachers, and the department

head. This committee would review yearly the department's

curriculum and guarantee studonts, as well as teachers

and administrators, the right and responsibility to

establish changes in the curriculum of each department

within the high ;chool.

d. The establishment of a student-teacher-principal-

superintendent of schools committee, to evaluate,

re-develop, and re- dircctionalize the current disciplinary

policio3 and all school rules and regulations at the

high school whenever petitioned by any member of the

high school. Provisions should be made for an orderly

procedure of appeal from instructional evaluations

especially those allegedly reached on non - academic

grounds.

2. Since students must develop analytical and intellectually
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inquisative thought processes, the student's participation in

the total learnikr experience must be increased to become a

major part of schooling. This can be facilitated by the following

methods:

a, The number of seminar type courses should be increased

because these focus on student participation.

b. Since good grades are not, in many cases, a result of

an intuitive understanding of a subject, grades must

be de-emphasized while learning should be stressed.

c. Independent study prove= with a qualified advisor

should be increased, made available, and promoted for

all students. Theo programs should not have prohibitive

pro - requisites based on previous course or grade

background bemuse independent study relies on initiative

which may not have been elicited by formal courses.

d. Student tracking should be abolished because pre-requisites

should be based on a student's knowledce gained by formal

and inforral means and on the student's needs and desires.

A stn-.41-tle choice of courses should be dependent on a

course catalogue which should state the focus, subject

natter, and intensity of the courses available to ell

students.

3. Students must learn the decision making processes involved in self-

time-ranapement tr oreler to have an organized, productive l;: c.

These process ©s can be obtained by-pdrticipation in optional study

hall attendance, open carpus, extended school day, and extended
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school year programs, Schools should promote and encourage

participation in these alternative educational programs.

4.. There is a need for increased commnications between students and

the school faculty. If communication is met with responsiveness

without defensiveness, such comunication will. reduce alienation,

relieve problems, and produce an atmosphere of understanding

conducive to learning.

a. Teachers should frequently and periodically convene

informal discussion groups based on trust relationships

with limited numb ©r o students for the purpose of

discussing criticisms and complaints concerning the

teacher, teaching methods, the course, the texts, and

the students.

b.' A. written evaluation of the teacher, text, and course

should be filed by each student for every course. The

results of which should be made available to the

individual teacher and his department head for their

consideration and possible action.

EMotional issues and a lack of training often affect one's

capacity to function in his job. This naturally applies to teachers.

However, since a teacher's job affects the lives of many impressionable

students, this interference must me minimized.

a. Teachers should bo requixed to take courses dealing

with grorn dyramics, value clarification and torn

teaching methodologies which concentrate on increased

student participation in the learning experience.
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b.' Since emotional issues must b3 dealt with on an emotional

level, teachers should be requested to participate in

long term sensitivity. training led by a trained group

worker in order to facilitate self-awareness and

attitudinal changes conducive to the establishment of

a humanewunderstanding atmosphere in education.

0. Teachers should be all wed released time for in-service

training programs. All teachers in public schools should

participate in programs or courses on cultural diversity

which deal with problems confronting the poor,

disadvantaged, big lingual, and/or minority student,

especially Blacks, Chicanos, Asians, and American Indians.

6. Schools must provide the opportunity for all students to develop

into emotionally mature individuals.

a. Human relations and psychology courses should be

available for all students who choose to doll faith

their emotions on a detached, intellectual basis.

b. Encounter and sensitivity groups facilitated by well

trained group workers should be made available to all

those students who wish or require more intonsive help.

The ratio of guidance department personnel to students

should be increased to a reasonable proportion. Each

student should have to sensitized counselors. One

counselor should deal only with the counseling and

secretarial work required for the school programing of

courses. These guidance personnel should be better
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trained for career counseling as well as for future

education counseling. The other counselor should be

a more highly-trained social worker and should be

available for student counsoling for both individual

and group situations.

d. Confidentiality concerning the student's problems should

be maintained at all times, and records concerning

confidential matters should be avoided or minimized.

?: High Schools should deal with issues contemporary to our society

through seminar and discussion group courses.

a. Health Education including drag and sex education should

be made available to all students and should provide

students with 1-,ot only factual information but a median

for discussiofl of attitudes relevant to the course topic.

b. Courses in family living should be implemented and should

include training in child developr..eat and the parental

role in order to promote future healthy fanny situations.

c. Schools should also provide for all interested students

Ecology Education which should examine the facts of

pollution in general, explore the facts of local

pollution problems, study local ecology-activity groups,

and examine methods of legal action apinst polluters

in order to stimulate social concern in the citizenry

Of our ountry.

d. Studios of the involvement of Blacks and other minority

groups in history should be imp3emented into Social
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Studies courses by integrating them on an inter-

disciplinary level. U. S. History coursos should

promote objectivity in dealing with actions of the

government when it has acted on issues relative to

minority studios and foreign

e. Schools should also provide interdisciplinary courses

in the Arts and Humanitios for all students so that

the human experience can be extended.

8. Stimulated social concern should be supplemonted with a well

organized understandirg of how to produce changes through our

government, in order to produce good citizens.

a. Schools should try to provide jobs associated with local

governmont for students in co-operative education

programs, work-study programs, or informal after-school

programs.

b. English Departments should implement a Rhetoric

Course which should deal with communication skills

such as diplomacy, and public speaking and lecturing

skills: Interdisciplinary policies, language, and

literature should also be considered.

c. Schools should provide forums for discussion of

political and social reform. Schools should also

stimulate and encourage student political activity in

student government and in the world outside of the

school setting.

d. Courses in Criminal Justice and the Law should be
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offered to all students.

9. College is not the only option to a high school graduate;

therefore, comprehensive high schools must train students for

non-college options.

a. Vocational, technical, distributive, and co-operative

education should be promoted by schools and guidance

counselors and made available to all interested

students.

b. Schools should seek and provide local volunteer and

paying jobs for all interested students. These jobs

should be available after or during scr ol hours and

should receive school course credit.

10: The present GE' requirements should bo changed to allow students

to obtain a high school equivalency certificate before they reach

age 19.

11. Tenure should never exceed a five year period. Review boards

for both tenure and non-tenure teachers and administrators should

include student participation in its decision-making process.

The Board of Education of the Commonwealth of Massachusetts

encoul-ages each commlnity to seriously consider guidelines as expreened

above and, wherever appropriate, to effect necessary changes. The

effective implementation and development of a climate for learning

requires the exercise of good faith on the part of students, parents,

school personnel, and school officials, and a basic respect for the

worth of each individual and his ability to contribute to his community.
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APPE2IDIX B



SCHOOL BOARD CHAIRMAN 112

Morse Complete And Roturn In Self Addressed Envelope

NAME AGE: 18-25 41-50
26-30.51-60

SCHOOL SYSTEM 31-40 61-70

Please Cheek Or Briefly Answer The Followinp Questions

r. The followinT questions are related to the Preamble of the
Humanization Guidelines pertaining to students Rights and
Responsibilities.

1. Do you believe that the lack of honest, feeling-level
communication between students and adults is a result of
the depersonalization, dehumanizatio:. and ultramechanization
of our industrialized society? YES NO

2. Which of the factors above has contributed most to this lack
of communication?

3. Has the alienation and radicalization of youth been related to
the rapid increase of divorce, crimp and drug abuse in this
country? 7ES NO

44 Which, in your opinion, of the above areas is the greatest
contributor?

5. Should the curriculum offer courses which would develop more
personally satisfying relationships with people, their
institutions and their society? YES NO

6. Should our schools develop a curriculum which would help to
deal with the new socio-economic political realities?

YES NO

7; Students state, that we must teach them how to think, organize,
analyze, and synthesize information by opening the students
mind to the zany no4 options in self-developnlent, lifo stylos,
and society available to them. Do you concur with this
statement? YES NO

8. Tf you answered no in numb ©r seven, then what is the alternative?
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9. Authoritarianism should bo eliminated from the educational
world says youth, because it is a road block to progress.
Do you agree or disagree? AGREE DISAGM

113

10: Why do you agree or disagree?

The following questions are related to the Goneral And Specific
Goals found in the Humanization Guidelines as they relate to the
Rights and Responsibilities of Students.

1, Should every high school in Massachusetts form a Committee
for Co-Ordination of Study and Recomendation, (CCSR)
consisting of equal representation of students, teachers,
administrate. 3 and parents, whose function would be to act
as an interface between the high school community, and local
school committee? This committee would formlate proposals
concerning issues and problems of mutual interest for
consideration by the local school committee. YES NO

2. Since students must develop analytical and intellectually
inquisative thou7ht processes, the students participation
in the total learning experience must be increased to become a
major part of schooling. Haw do you think this may be
accomplished?

3. Students must learn the decision making process involved in
self -tiro mansgement in order to have an orranized, productive
life. Do you believe that those processes can be obtained by
participation in:

A. Optional study hall attendance YES NO
B. Open NO
C. Extended Sallee' NO
D. Extended school year prograns------YES NO

14 Should schools encourage participation in the above alternative
educational programs? YES NO

5. Do you believe there is presently, a lack of communication
between students and the school faculty? YES NO

6. If communication between students and the school facUlty is
met with responsiveness without defensivenees, will such
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communication reduco:
A. AliOrlatiOreramelr-atneesarwmosommemmeemETES NO
B. Relieve frobloms-- -YES NO
C. Produce an atmosphere of understanding conducive

to learning-------------------------YES NO

Students say that emotional issues and a lack of training
often affects ones' capacity to function in his job. They say
that this applies to teachers. To counter this they advocate
that all teachers should participate in long term sensitivity
training which would load to a hrtane understanding atmosphere
in education. Do you think this necessary? Why?YES NO

8: Should sensitivity training be made available to students in
our schools? Why? YES NO

Should our high schools deal with issues contemporary to our
society through seminar and discussion courses? YES NC
How can this best be accomplished?

10. Stimulated social concdrn should be supplemented with a well
organized understanding of how to produce changes through our
government, in order to produce good citizens. How can this
best be done?

11. Do you believe that our high schools are not doing enough for
our non-college bound students? YES NO
How can this best be rectified?
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12; Should the G.E.D. age requirement be lowered from nineteen?
To What Age? YES NO

13. Students say that teachers tenure should not exceed five years.
Do you agree? YES NO

14. Students wish to participate in review boards of tenure and non-
tenure teachers and administrators. Do you believe that they
should? YES NO

III. The following questions are related to the Rights and Responsibilities
Movement as it relates to your area of governance.

1. In your judgement, is the composition of your board:
Conservative, Liberal

2. Have demands for change been sought by student representatives
in the past two years? YES NO

3; What three major demands have students requested action upon
for change in the past two years?

111

you in agreement with more student involvement in the
management of a high school? YES NO

5, Students wish to have a voice in the evaluation of teachers.
Do you believe they should? YES NO

6; Students claim that the present high school curriculum in
Massachusetts is not meaningful to them. Do you agree or
disagree with this statement? AGREE DISAGREE

7. Do you Lave a student representative on your school board,
appointed by students? US N O

If yes in seven, can the student make motions? YES NO

9. If yes in eight can the student officially vote on his, motions
with the board? YES N0

10.: To what extent do you fool students should be involved in
education?
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11. Have you road the book Walk, Run Or Retreat written by

Commissioner Sullivan? YES ill)

12. If yes in question number eleven, what was your reaction to
chapter thirteen? "1111.

13.6

.. 11!111111=mIls.

13. Students feel that a teachers probation should be increased frost
thrde to five years. Do you agree with this? YES NO

14. Do you feel that the students rights movement is: a. as
important b. more important
0. less important than the plight of the taxpayer
relative to education?

15. Do you have a sub-committee workinm on the Commissioners*
Guidelines for student Rights and Responsibilities instituted
last spring? YES NO

16: At what age do you think students should become invrlved in
the nanagement of the school system? a. Elementary,

b. Junior High
c: High School
d. Not At All

17: Do you believe students should have a voice in the major
decisions affecting your school system? YES NO

18.' Is your board receptive to change as called for by students?
YES NO

19. Should students first become tax paying citizens before they
can have a voice in how a school system should bo run?

YES NO

20. What do you feel are the major issues facing education today?

Thank you very much for your co-operation in the questionnaire you

have ju't co=pleted.- A copy of the results will be sent to you on request.
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Please Complete And Return In Self Addressed Envelope

NAME AGE: 18-25 41-50
26-30..51-60

SCHOOL SYSTel 31-40 61-7-

Please Check Or Briefly, Answer T,he Follo-Anr, questions

I: The follming questions are related to the Preamble of the
Humanization Guidelines pertaining to students Rights and
Responsibilities.

1: Do you believe that the lack of honest, feeling-level
communication between students and and adults is a result of
the depersennlizatien, dehumanization and ultramechanization
of our industrialized society? YES NO

2: Which of the factors above has contributed most to this lack
of communication?

3. Has the alienation and radicalization of youth been related to
the rapid increase of divorce, crime and drug abuse in this
country? YES NO

4.. Which, in your opinion, of the above areas is the greatest
contributor?

5.. Should the curriculum offer courses which would develop more
personally satisfying relationships with people, their
institution4 and their society? YES NO

Should our schools develop a curriculum which would help to
deal with the new socio-economic political realities?

YES NO

Students state, that we must teach them ho to think,' organize,
analyze, and synthesize information by opening; the students
mind to the manv new options in self-development, life styles,
and society available to them.. Do you concur with this
statement? US. NO

If you answered no in number seven, then what is the alternative?



9. Authoritarianism should be eliminated from the educational
world says youth, because it is a road block to progress.
Do you agree or disagree? AGREE DISAGRLE

10. Why do you agree or disagree?

II. The following questions are related to the General And Specific
Goals found in the Humanization Guidelines as they relate to the
Rights and Responsibilities of Students.

1. Should every high school in Massachusetts form a Committee
for Co-Ordination of Study and Recommendation, (CCSR)
consisting of equal representation of students, teachers,
administrators and parents, whose function would be to act
as an interface between the high school community and local
school committee? This committee would formulate proposals
concerning issues and problems of mutual interest for
consideration by the local school committee. YES_ NO

2. Since students must develop analytical and intellectually
inquisative thought processes, the students participation
in tho total learning experience must be increased to become a
major part of schooling. Hoy do you think this maybe
accomplished?

3. Studentsaearn the decision raking process involved in
self-time management in order to have an organized, productive
life. Do you believe that these processes can be obtained by
participation in:

A. Optional study hall attendance-----YES NO
B. Open Campus NO
C. &tended School Day---------.------YE3 NO
D. &tended school year programs------YES NO

4. Should schools encourage participation in the above alternative
educational programs? YES NO

5. Do you believe there is presently a lack of communication
between students and the school faculty? YES NO

6. If communication between students and the school faculty is
met with responsiveness without defensiveness, will such



communication reduce:
A. No
B. Roliov © NO
C. Produco an atmosphere of understanding conducive to

No

Students say that emotional issues and a lack of training often
affects ones' capacity to function in his job. They say that this
applies to teachers. To counter this they advocate that all
teachers should participate in long term sensitivity training
which would lead to a hunane understanding atmosphere in education.
Do you think this necessary? Why? YES NO

8. Should sensitivity training be made available to students in our
schools? Why? YES NO

9. Should our schools deal with issues contemporary to our socioty
through seminar and discussion courses? YES NO
How can this best be accomplished?

',1=11111P 1111 ,
10. Stimulated social concern should be supplemented with a well

organized understanding of how to produce chamtes through our
government, in order to produce good citizens. How can this best
be done?

.1111110,

11. Do you beliove that our hich schools are not doing enou'h for our
non-colic: c:o bound students? YES MO
How can this best bo rectified?



12. Should the G.E.D. age requirement be lowered from nineteen?
To What Age? YES NO

13. Students say that teachers tenure should not exceed five years.
Do you agree? YES NO

14. Students wish to participate in review boards of tenure and
non-tonure teachers and administrators. Do you believe that
they should? YES NO

III. The following questions are related to the Rights and
Responsibilities Movement as it relates to your area of governance.

1. In your opinion, is your board mostly composed of conservatives
or liberals? Conservatives Liberals

2. Are you in favor of the Commissioners' movement in the
direction of more student involvement in major issues facing
school systems? YES NO

3. Have students approached you with demands for more involvement
in the operation of tho schools? YES h0

4... What major demands have been sought through you by students
in the past two years?

5. Are you greatly receptive mildly receptive
not at all receptive to students' demands?

6. Have you read Commissioner Sullivan's book, Walks Fawn Cr
Retrult? YLS NO

If yes in six, what was your reaction to chapter number
thirteen?

8. Would you say that the majority of the Massachus^tts
superintendents are in favor of more student involvement in
the. management of schools? YES NO

9. Do you fool that the high school curriculum as it is today in
the state of Massachusetts is meaningful to todays students?

YES NO



10. What do you feel are the major issues faoing education today?

Thank you very much for your co-operation in the questionnaire you

have just completed. A copy of the results will be sent to you on request.
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Please Complete And Return In Self Addressed Envelope

NAME AGE: 18-25 41-50
26-30...51-60

SCHOOL SYSTEM 31-40 61-70

Please Check Or prieflxAmswer The Followino Questions

I. The following: questions are related to the Preamble of the
Humanization Guidelines pertaining to students Rights and
Responsibilities.

1. Do you believe that the lack of honest, feeling-level
communication between students and adults is a result of
the depersonalization, dehumanization and ultramechanization
of our industr_alized society? YES NO

2.. Which of the factors above has contributed most to this lack
of communication?

3. Has the alienation and radicalization of youth been related to
the rapid increase of divorce, crime and drug abuse in this
country? YES NO

44 Which, in your opinion, of the above areas is the greatest
contributor?

5. Should the curriculum offer courses which would develop more
personally satisfying. relationships with people, their
institutions and their society? YES NO

6. Should our schools develop a curriculum which would help to
deal, with the now socio-economic political realities?

YES NO

7. Students state, that we must teach them how to think, or?arize,
analyze, and synthesize information by opening the students
mind to the many now options in self- development, life styles,
and society available to them. Do you concur with this
statement? YES NO

8. If you answered no in number seven, then what is the alternative?
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Authoritarianism should be eliminated from the educational
world says youth, because it is a road block to progress.
Do you agree or disagree? AGREE DISAGREE

10. Why do you agree or disagree?

111.111

II. The following questions are related to the General And Specific
Goals found in the Humanization Guidelines as they relate to the
Rights and Responsibilities of Students.

1. Should every hifth school in Massachusetts form a Committee
for Co-Ordination of Study and Recommendation, (CCSR)
consisting of equal representation of students, teachers,
administrators and parents, whose function would be to act
as an interface between the high school community and local
school committee? This committee would formulate proposals
concerning issues and problems of mutual interest for
consideration by the local school committee. YES NO

2. Since students must develop analytical and intellectually
inquisitive thought processes, the students participation
in the total learning experience must be increased to become a
major part of schooling. How do you think this maybe
accomplished?

3. Students must learn the decision making process involved in
self-time management in order to have an organized, productive
life. Do you believe that these processes can be obtained by
participation in:

A. Optional study hall attendance-----YES NO
B. Open NO
C. &tended School NO
D. &tended school year programs------YES NO

14, Should schools encourage participation in the above alternative
educational programs? YES NO

5. Do you believe there is presently a lack of communication
between students and the school faculty? YES NO

6. If communication between students and the school faculty is
met with responsiveness without defensiveness, will such
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communication reduce:
A. NO
B. Believe, Problems----_------ - ---- --YES NO
C. Produce an atmosphere of understanding conducive

to learning---- Y:LS NO

7. Students say, that emotional issues and a lack of training
often affects one's capacity to function in his job. They say
that this applies to teachers. To counter this they advocate
that all teachers should participate in long term sensitivity
training which would lead to a hurlane understanding atmosphere
in education, Do you think this necessary? Why? ES NO

IMNAMENINNI

8. Should sensitivity training be made available to students in
our schools? Why? YES NO

=r'
9. Should our high schools deal with issues contemporary to our

society throu!h seminar and discussion courses? YSS NO
How can this best be accomplished?

10. Stimulated social concern should be supplemented with a well
organized understanding of how to produce changos through our
government, in order to produce good citizons. How can this
best be done?

.11m .11111 1. 111
11. Do you beliovo that our high schools are not doing enouth for

our non-cellenm bound students? YES NO
How can this best be rectified?
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12. Should the G.E.D. age requirement he lowered from nineteen?
To What YES NO

13. Students say that teachers tenure should not exceed five years.
Do you agree? YES NO

14. Students wish to participate in review boards of tenure and non-
tenure teachers and administrators. Do you believe that they
should? YES NO

The following questions are related to the Rights and Responsibilities
Movement as it relates to your area of governance.

1. What student organization in your school represents the total
student population?

2. Does the above organization have a representative participating
in school board meetings? YES NO

3. Has this organization proposed any demands to the administration
in the past two years? YES NO

4. What major demands are they seeking?

OW. AMINIIMINI=1/.

ANMV=MIIIIIMMM

4, Are you receptive to the demands of students?

6. Do you feel that a student should have a voice
of the high school?

7. Students want major changes in the curriculum.
that radical changes should be made?

8. In what areas of the curriculum do you believe
be made?

YES NO

11 the management
YES NO
Do you believe
YES NO

changes should

9. Students want a voice in the yearly evaluation of non-tenure
teachers. Do you believe that they should have a voice in
teacher evaluation? YES NO
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10.* Are you in favor of an open campus for your school?
YES NO

11. Do you feel that smoking should be allowed in restricted areas
of the high school for students? YES NO

12. Do you feel that students should handle discipline problems in
conjunction with the administration of the school?

YES NO

13.* What major changes do you see in the years ahead as a direct
result of the students rights movement?

IMINE.EN

14. Have you read the book written by Commissioner Sullivan called
Wa,11, Run Cr Retreat? YES NO

15. If yes in fourteen, what was your reaction to chapter thirteen?

16: Do you relieve that those students who are fithting for rights
within tite high school are truly sincere in their demands?

YES NO

17. Taking into consideration that students mature at different levels,
at what level in education should students begin to have a voice
in the operation of the school as a whole? 1. Elementary

9. Junior High,__,__
3. High School
4. Not At All

Thank you very much for your co-operation in the questionnaire you

have just completed.* A copy of the results will be sent to you on request.
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DR. E. HARRY BOOM?
SUPERIN1 DENTs P RINCIPAL

Dear Sir:

RAYMOND A. HAMILTON JOHN J. MUNK°
ASST. SUPERINTENDENT-PRINCIPAL ADMINISTRATIVE ASSISTANT

FRANKLIN STREET

WHITMAN. MASSACHUSETTS 02382

TELEPHONE 447-5544

September 29, 1971

228

KAllIERINE I. McINNES
GUIDANCE DIRECTOR

Box 304
831 East Washington St.
Hanson, Massachusetts
0 2 3 4 1

I am in the process of writing my theses for a Ph. D. in education.
My subject is "The Effect of Student Rights and Responsibilities
Movement on Massachusetts Schools,"

In order to complete my theses, I have devised a series of
Questionnaires dealing with this movement. I would appreciate 51t
very much if you could take a few moments from your busy schedule
and complete the enclosed forms and send them back to me by way of
the self addressed envelope enclosed.

Also, if you would pass on the questionnaire enclosed to your
school board chairman and high school principal for completion and
return, it would be greatly appreciated by me.

Thank you for your assistance in this very important matter.
Please return by October 10th. Thank you sincerely.

Professionally yours,

John J. Hrinko

Enclosures 3
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CURRICULUM AND INSTRUCTION
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October 8, 1971

Mr. John J. Hrinko
Administrative Assieta:it
Whitman-Hanson Regional . th School
Franklin Street
Whitman, Massachusetts 02382

Dear Mr. Hrinko:

Your recent letter to the Department of
Education has been referred to me for reply.

The following breakdown represents the
various school districts in the Commonwealth of
Massachusetts. It is quite possible that there may
be duplications inasmuch as many people do not know
how to fill out computer cards. I noticed some dis-
crepancies while going through the list and have removed
these.

Total School Districts 394

Grades 1-12 181
" 1-9 2

1-8 55
1-7 1
1-6 76

Regionals
1-6 2
7-12 29
9-12 11
1-12 9

Vocational Regional 25
Agricultural 3

I hope that this is the information that you
requested.

Sincerely yours,

James M. Horton
Senior Supervisor in
Secondary flducation

JMN/mak



DR. E. HARRY BOOM IfY
SUPERINTENDF:NTPRINCIPAL
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Dear Sir:

RAYMOND A. HAMILTON 301IN 3. II RINK°
ASST. SUPERINTENDENTPRINCIPAL ADMINISTRATIVE ASSISTANT

Eillitntait-Pansan

FRANKLIN STREET

WHITMAN, MASSACHUSETTS 02382

TELEPHONE 447-5544

October 11, 1971
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KATHERINE 1. \IcINNI'S
GUIDANCE DIRECTOR

Box 304
831 East 'Ahshington St.
Hanson, Yassachusetts
0 2 3 4 1
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Recently, you recetv'd a questionnaire to complete and distribute
to your school board chairman and principal of your high school in
connection ith a study I an conducting on student rihts and
responsibilities.

The results of this study could help those who manage our schools
acquire an insif,ht into the rights and responsibilities movement of our
you in the Corrnonwealth of Xassachusetts,

Nay I make another request of you to rave the questionnaire completed
and returned to me in the self-addressed envelope provided.

The effort you mako to complete the form will indeed be appreciated,

Sincerely,

John J. Hrinko



DR. E. HARRY BOOTHBY
SUPERINTENDENT-PRINCIPAL

RAYMOND A. HAMILTON JOHN J. HRINKO
ASST. SUPERINTENDENT-PRINCIPAL ADMINISTRATIVE ASSISTANT

FRANKLIN STREET

WHITMAN, MASSACHUSETTS 02382

TELEPHONE 447.5544

December 6, 1971

Dr. Neil V. Sullivan
Department of Education
182 Tremont Street
Boston, Massachusetts 02111

131
KATIIF.RINE I. Mc I NNES
GUIDANCE DIRECTOR

831 East Uhshington St.
Box 304
Hanson, Massachusetts
0 2 3 4 1

Dear Dr. Sullivan:

I am an administrator at Whitman-Hanson Regional high school in

Ifibitman, Massachusetts. This past summer I studied at Walden

University in Naples, Florida towards my Ph. D. in education.

Presently, I am writing a dissertation on "The Effect of Student

Rights and Responsibilities Movement on Massachusetts Schools." You

have been, as I see it, an extremely influential factor in offering

the youth or our Commonwealth an opportunity to become involved in

their own education through youth involvement in decision making

relative to education.

I realize that you are an extremely busy professional; however,

I would greatly-appreciate a comment or two about the youth movenent

and its affect on the Commonwealth of Massachusetts.

Thank you for whatever comments you may wish to offer.

Sincerely,

John J. Hrinko



NEIL V. SULLIVAN
CONIMULTIONER OP EDUCATION
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January 7, 1972

Mr. John J. Hrinko
831 East Washington Street
Box 304
Hanson, Massachusetts

Dear Mr. Hrinko:

Thank you for your recent letter indicating your
interest in the youth movement and its affect on the
Commonwealth of Massachusetts.

I've enclosed a copy of the brochure describing my
Youth Advisory Council, its purpose and current projects.
I am also enclosing a copy of the legislation recently
enacted by the General Court enabling a student to serve
on the State Board of Education and to create student
advisory councils throughout the State.

Perhaps one of the best illustrations of how youth
can constructively act on their behalf occurred recently
in your own school system. I refer of course to the
Driver Education issue and the student associate member of
the school committee's response. The signatures on the
petition and the subsequent reversal of the position to
vote out driver education is an example of youth involvement
in decision making relative to their education.

The involvement of our youth in new dimensions,
advisory councils, open-campus planning, school committee
associate membership, the lowering of the voting age,
and the right to hold public office, I view as a healthy
response to encouraging youthful participation in
matters that directly affect them. We learn the democratic
process by living it.
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Mr. John J. Hrinko -2-
January 7, 1972

Student involvement in the drafting, testifying at
the public hearinp, and working for the enactment of the
student on the State Board of Education legislation
was extensive and fruitful. This is citizenship education.

I believe the preface to the Guidelines for Student
Rights and Responsibilities expresses my position on
the youth movement andits affect on the Commonwealth.

With best wishes and kind regards, I am

Sincerely yours,

Neil V. Sullivan
NVS/nas Commissioner
enclosure:
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CHAPTER 1009,

THE COMMONWEALTH OF MASSACHUSETTS

In the Year One Thousand Nine Hundred and Seventy-one

AN ACT PROVIDINC FOR STUDENT REPRESENUTION ON THE BOARD OF EDUCATION,

ESTABLISHING A STUDENT ADVISOXY COUNCIL TO SAID BOARD, AND CREATING

STUDENT REGIONAL COUNCILS.



Be it orqctod the. S-mte Ani House. of Ronresentatives in

General Court arse t, And by the authotltiL of the same, as

follows:

SECTION 1. Chapter 15 of the General Laws is hcrcby amended

by striking out section 1E, as amended by chapter 251 of the acts of

1966, and inserting in place thereof the following section:

SECTION 1E. Thore shall be in the department a board of

education, in this section and in section one F and one G called

the board, consisting of th© chairman of the student advisory

council established under this section, the chancellor of the

board of higher education, and the director of research of

the advisory council on educaion, ex officers, and eleven other

members, residents of the owimonwealth, to be appointed by the

governor, ono of whom shall be a member of a labor organisation

affiliated with the State Labor Council AFL-CIO and at leasttwo

of whom shall he women. Said chancellor and said director of

research shall have no vote. No appointive mimber of said board

shall be employed by or derive regular compensation from any

educational institution, or school system, public or private,

in the commonuoalth, be employed by or derive regular compensation

from the co,nonwealth, or servo as a member of a governing board

of any public institution for higher education in the commonwealth

or as a member of any school committee. Upon the expiration of

the torn of office of an appointive member of said board, his
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successor shall be appointed for a term of five years. No

person shall bo appointed to serve more than two full terms.

Prior service on said board for a term of less than throe years,

resulting from an initial appointment or an appointment for the

remainder of an unexpired term, shall not be counted as a full

term. If a member is absent from any four regularly scheduled

monthly meetings, exclusive of July and August, in any calendar

year, his office as a member of said board shall be deemed vacant.

The chairman of the board shall forthwith notify the governor

that such vacancy exists.

The members of the board shall bo reimbursed for their

necessary expenses incurred in the perfy.mance of their duties.

The board by majority vote of its members shall elect its

own chairman from among its members.

The board shall meet regularly each month except thatkthe

chairman, with board approval, may omit meetings in July and

August, and the chairman may call additional meetings at other

times.

There is hereby established a student advisory council to

the board of education, consisting of throe elected representatives

from each student regional council established under the

provisions of this section. The members of said student advisory

council shall by majority vote prior to the first day of May

in each year elect from their nurler a chairman who shall serve

for a term of one year.
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Said student advisory council shall meet from time VI

time and shall consider such matters as it deems appropriate

for its chairman to place before tho board.

There are hereby established not less than five nor

more than fifteen student regional councils* whose membership

shall be limited to elected student representatives from the

secondary schools of the commonwealth who have been residents

of the commonwealth for at least six months prior to their

election. Said student regional councils shall consist of

not less than twenty nor more than forty-five student represen-

tatives.

No person shall be eligible to be elected to a studont

regional council unless at the time of his election he is

enrolled as a student in a secondary school within the common-

wealth and has resided in the commonwealth for at least six

months prior to the election. If at any time durin; his Item

of office a member of a student regional council ceases to be so

enrolled. his membership shall be terminated and his position

shall be deemed vacant. A vacancy on the student advisory

council prior to the expiration of a term shall be filled for the

remainder of the term in the same manner as elections to full terms.

A vacancy on a student regional council shall be filled by a

majority vote of the entire membership of said regional council.

The terms of the elected members of the student advisory council

and of the student regional council shall be not more than two

years* but no member shall be prevented from running for election
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for two successive terms. Members of student rerional councils

shall servo without compensation except that they shall be

reimbursed for necessary expenses incurred in travelling to and

from meetings.

Each student regional council shall meet from time to timo

with the student advisory council to advise said council regard-

ing business that it deems appropriate to be considered by said

advisory council..

SECTION 2. There is hereby established an elections com-

mittee consistins of not loss than fifteen nor wore than thirty

members, to be appointed by the commissioner of education, of

whom not less than three-fourths shall be students who are

enrolled at a secondary school within the commonwealth. Said

committee shall determine the number of student regional councils

and the number of student representatives from each such council

as provided in section on© E of chapter fifteen of the General

Laws, as amended by section one of this act, and shall forth-

with promulgate prOcedures for the election to said student

regional councils of student representatives from the secondary

schools cf the commonwealth and for the election of representatives

from said student regional councils to the student advisory council

established under the provisions of said section one E. as so

amended. Said election procedures need not be uniform for all

schools and may be amended by said student advisory council

from time to time.



Upon the fulfillment of its responsibilities under the

provision of this section, said elections committee thereupon

shall be abolished.

House of Representatives, October 29, 1971

Passed to be enacted, David M. Bartley. Speaker

In Senate, October 29, 1971

Passed to be enacted, Kevin B. Harrinerton President
(Signed)

November 8, 1971.

Approved,

Francis W. Sargent (Signed)
Governor
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